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The Immigrant’s Trunk  

Examining a Life Through Objects 
Ida Rehr: Journey from Russia to America 

 
Note to Teachers: 

 
This outreach kit is intended to bring a piece of the museum into your classroom.  
One of the most unique aspects of the museum experience is its ability to convey 
history through the objects contained within its collection.  Students have the 
opportunity to become engaged in the stories behind the objects themselves as well as 
the period in history from which they came.  Contained within this kit, you will find 
objects, photographs, and documents of an immigrant who lived in Baltimore in the 
early nineteen-hundreds.  Through these artifacts, students will learn how to read and 
interpret primary source materials.  They will think about the practice of collecting, 
and enrich their understanding of local Jewish history, as they learn about one 
Baltimorean’s journey from Eastern Europe to the United States. 
 
This kit focuses on the story of Ida Rehr, a Russian immigrant who found a new life 
in Baltimore at the turn of the century.  The trunk includes personal photographs, 
immigration documents and objects representing various stages in Ida Rehr's life.  
The photos and documents are reproductions from the archives of the Jewish Museum 
of Maryland.  The objects consist of both Museum items and found pieces that did not 
belong to Ida Rehr herself, but serve as the types of objects that she might have used 
at various points in her life.  The students can carefully handle all objects, photos, and 
documents. 
 
The kit has several main objectives: 
 

�x To familiarize students with the immigration process circa 1890 
�x To present students with the opportunity to interpret a distinctly Jewish 

immigration experience 
�x To introduce students to the concepts of object-based learning 
�x To teach students how to interpret photographs, documents, and objects 
�x To engage students with primary source materials 
�x To encourage students to explore their own lives and priorities through objects 

with a values-clarification activity 
�x To encourage students to explore their family's immigration experience 

 
Trunk activities are organized according to objects, photographs, and documents that 
correspond to various themes in Ida Rehr's life--her life in the Ukraine, the 
immigration process, life in a new land, and becoming an American.  Each lesson 
plan includes objectives, a teacher’s guide, and suggested student activities.  Activity 
sheets for students include background information, discussion questions, and a final 
culminating activity based upon the particular theme for the lesson.  Several 
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photographs and objects are often grouped together.  Any additional supplies are 
listed in each lesson plan. 
 
You may wish to guide the entire class through these activities or divide the class into 
several groups and rotate them through "stations" of Ida's life.  Please see the trunk 
inventory list for a list of all photos, objects, documents, and supporting materials.  
The final values clarification activity asks students to construct their own trunk.  The 
activity is intended to help students think about the choices a new immigrant would 
need to make when moving to a new land. 
 
We hope that you will find this kit engaging and enjoyable.  The education staff 
welcomes your comments and evaluation of this kit.  Please feel free to contact us 
with any questions, comments, or problems you may have. 
 
Lauren Silberman     Deborah Cardin 
Education and Programming Coordinator Education Director 
(410) 732-6400 ext. 29    (410) 732-6400 ext. 36 
Lsilberman@jewishmuseummd.org  dcardin@jewishmuseummd.org 
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The Immigrant’s Trunk  
Examining a Life Through Objects 

Ida Rehr: Journey from Russia to America 
 
 
 
Student Introduction:  

 
Everyday, we use, throw away, and save many different types of objects.  Some things 
are very special to us--family photographs, heirlooms, a gift from a friend, or something 
we made ourselves.  Others are things we don't put much thought to--a toothbrush, or a 
comb, or a pencil.  All of these things tell us something about what it is like to grow up in 
America in the twenty-first century.  A photograph shows events or people who are 
important to us.  A painting, drawing, or piece of writing shows what we think about 
what goes on around us.  Even everyday objects like a book or a clock or a type of pen 
tell us something about the environment in which we live.  Each object tells its own story 
about the people who owned and used them.  Together, these objects can tell us pieces of 
someone’s life story. 

 
In this trunk, we will uncover the story of one particular person and her journey as an 
immigrant in the late nineteenth century.  During this time, many immigrants from 
Russia, Poland, Rumania, and other Eastern European countries flooded the shores of 
coastal cities like New York, Boston and Baltimore.  They came with trunks and bundles 
of belongings to establish new lives in America.  Each immigrant group came with their 
own unique experiences and history.  Irish immigrants came to escape English 
persecution and the rampant poverty of the 1840’s Potato Famine.  Italian immigrants 
came in search of economic opportunity.  Chinese immigrants began to come in the 
1850’s to work on the transcontinental railroad.  In this kit, we focus on the experience of 
Eastern European Jews.  The trunk we will examine contains both the objects that 
immigrants might have brought with them and things that they later acquired and used in 
America.  We can think of this trunk as something that you might find in the attic of an 
old house—filled with the things that someone used a very long time ago. 
 
For the next several classes, you will be learning about a young woman named Ida Rehr--
an immigrant from a small town in the Ukraine.  Ida came to the United States in the 
early 1900's, along with thousands of other immigrants from Eastern Europe.   You will 
discover Ida's story through the objects, photographs, and documents in this trunk.  The 
trunk contains items that tell us about many aspects of Ida's life--as a young girl from a 
small town in the Ukraine, as an immigrant, and as a new citizen of the United States.  
Some of these objects belonged to Ida herself, and some were collected to stand for 
various events in Ida's life.  As we look at the things inside Ida's trunk, we can also think 
about the things we use in our own lives--and the stories that each of these items tell 
about us and the time in which we live.   
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Lesson Plan #1: Ida Rehr, The Life Left Behind 

Teacher’s Guide 
 
Overview:  
Between 1880-1924 many Jews emigrated from Eastern Europe and settled in Baltimore 
in search of religious freedom and economic opportunity.  Ida Rehr was one of these 
immigrants, and her story illuminates a number of issues faced by others who arrived in 
the United States.  In this section, students will learn about Ida Rehr’s life in the Ukraine 
and why she immigrated to America.  Students will have the opportunity to examine a 
photograph, as well as other objects and learn how these objects shed light on what Ida’s 
life was like before she immigrated to the United States. 
 
Trunk Objects: 
�x Photograph – Photo of Ida and her siblings in the Ukraine 
�x Map of the Pale of the Settlement 
�x 1 pair of candlesticks 
�x Menorah 
�x Kiddush cup 
 
Objectives: 
�x Students will learn about the conditions of Jewish life in Eastern Europe and why 

Jews immigrated to the United States beginning in the 1880s 
�x Students will use critical thinking skills and problem solving skills as they learn to 

interpret historical photographs 
�x Students will begin to use critical and creative thinking skills as they think about why 

certain types of objects have value 
 
Additional Supplies for Students: (make copies of the following documents for your 
students) 
�x Glossary 
�x Ida’s biography 
�x Map of Pale of Settlement 
 
Historical Background:  
 
Beginning in 1880 and lasting until 1924, over twenty million immigrants, many of them 
Jewish, left their homes in Europe and journeyed to the United States.  The reason for this 
large-scale Jewish migration was the anti-Semitic policies towards Jews in this region, 
and a perception of the United States as a glorious land of limitless opportunity.   
 
During the reign of Alexander II in Russia, many liberal policies were implemented in 
Eastern Europe, including the termination of the serf system and the introduction of 
capitalism.  Jews enjoyed relative freedom.  After his assassination in 1889, Czar 
Alexander III rose to power, as anti-Semitic riots erupted and Russia’s new rulers 
introduced discriminatory legislation.  The resulting Temporary Laws placed severe 
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economic restrictions on Jews, and, in turn, led to increased violence against them.  The 
Russian leaders supported this violence as a means of diverting attention from a growing 
revolutionary anti-Czar movement.  The Black Hundred, an anti-Semitic movement 
supported by the Czar, instigated pogroms against Jews in Russia and neighboring 
countries.  Thus, the Jews in Russia and other countries throughout Eastern Europe, who 
had once experienced a degree of economic and intellectual freedom, were confronted by 
increasingly oppressive and discriminatory conditions.  Many opted to leave and to 
immigrate to the United States, where they envisioned a golden land free from religious 
oppression.  
 
Trunk Exploration:  
 Note to Teachers: Please tell students to handle all objects in the trunk, including the 
photographs, with care. 
 
�x Photograph – Ida Rehr and her siblings in the Ukraine  
 
In this photograph, Ida, who is approximately fifteen years old, is standing in the back. 
Her siblings are (from left to right) Mayer, Zlotta, Hershel, and Deborah.  
The photograph was taken prior to Ida’s departure for the United States.  It was one of the 
few photographs that Ida brought with her on her journey. 
 
Begin this lesson by reviewing the background information with your students, using the 
map to show students where Jews lived in Eastern Europe.  Let students know that they 
will be exploring the life of one immigrant, who journeyed from the Ukraine to Baltimore 
in the early 1900s.  Do not give them too much information about Ida at this point.  The 
objective of the following discussion questions is for the students to piece together some 
of the details of Ida’s life based on this family photograph. 
 
Hold up the photograph and let students pass it around.  Then ask the following 
discussion questions: 
 
1. What are some of the things that you notice in this photograph?  (Let the students 

know that they will be learning more about Ida, the girl standing in the back of the 
photo as they explore the trunk.)  Who do you think the other people are? (Introduce 
Ida’s siblings.)  Is this an old picture? How do we know?  When do you think it was 
taken? (around 1910)   

 
2. Where do you think this photograph was taken?  Do you think it was taken in the 

United States or in another country?  Why?  Does the clothing that the family 
members are wearing offer you any clues?  (Let students know that the photograph 
was taken in the Ukraine before Ida left for the United States.  Note that the clothes 
do not look very different from what an American family might wear in a photograph 
around this time.)  Can we tell anything about Ida and her family from the clothing 
they are wearing?  
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3. Was this photograph taken inside or outside?  Do you notice anything strange about 
the background in the photograph?  (Tell students that photography was not as 
common in 1910 as it is today.  Taking a family photograph involved going to a 
photographer’s studio, and customers would usually dress up in their finest clothing.  
Because the photography equipment was so large and cumbersome, photographs were 
usually taken inside, in front of painted backdrops.)  

 
4. Examine the facial expressions of the individuals in the picture. Do the people in the 

photograph seem happy?  Why do you think this photograph was taken?  (Perhaps 
because Ida was about to leave, and she wanted to take a photograph as a reminder of 
the rest of her family with her.) 

 
5.  We now understand that Ida took this photograph with her to the United States and 

that it was taken prior to her departure.  Knowing this, what does this photograph tell 
us about how Ida might have felt leaving her family? Ida was going to the United 
States to join her older sister, Minnie, and her uncle, Louis.  Ida would have been the 
oldest child of the family still in the Ukraine during the time when this photo was 
taken.  Who is missing from this picture? (Ida’s parents) Does this tell us anything 
about how her parents might have felt about her leaving?  About differences between 
our families today, and Ida’s family in 1910?  

 
6. Do any of you have older brothers and sisters?  How would you feel if any of them 

left to live in a completely different country?  Would you be happy for them?  Sad 
that you would miss them?  Would you expect for them to write you letters often?  To 
send money for you to come visit them?  

 
�x Jewish Ritual Objects – Menorah, Candlesticks, and Kiddush cup 
 
These three ritual objects – a menorah, a pair of candlesticks, and a Kiddush cup – were 
items that Ida might have brought with her from the Ukraine to the United States.  
Circulate the objects among the students so they can examine them and ask them the 
following questions: 
 
1. What types of objects are these?  When do you use them?   
 
2. Why do you think that Ida would’ve brought them with her when she left her 

family in the Ukraine?  What does that tell us about her life in the Ukraine?  Her 
family’s religious observance? 

 
3. Being an observant Jew was not easy in Czarist Russia.  Lighting candles for 

Shabbat or for Chanukah was often a dangerous thing to do, as lit candles could 
be visible outside the home and would then identify the family as Jewish.  Why 
do you think that Ida brought these items with her?  To remember her life in the 
Ukraine and her family’s observance?  Or perhaps with the hopes that she would 
be able to practice openly as a Jew in the United States? 
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4. Do you think that these items would be easy to find in the United States when she 
arrived in 1913?   Why would these items be special for Ida?  How do you think 
she would feel when she used them in America? 

 
Now share Ida’s biography with the students.  
 
Suggested Activities:  
 
�x Have students pretend to be Ida writing a diary entry discussing how she feels about 

leaving the Ukraine and immigrating to the United States.  Would she be nervous?  
Excited?  Why or why not?  Does she want to leave, or is she leaving because 
someone else wants her to?  Make sure students include relevant and accurate details, 
such as they name of her village in the Ukraine, the names of her siblings, and the 
name of the ship that brought her to the United States. 

 
�x Have students pretend to be one of Ida’s siblings or her parents and ask them to write 

a diary entry from that person’s perspective.  Students should describe their feelings 
about saying goodbye to a sister or daughter.  Do they think that they would have the 
chance to see her again?  Would they hope to have the chance to travel to the US 
themselves?     
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 Lesson Plan #2: The Immigrant Experience 
Teacher’s Guide 

 
Overview:  
This lesson plan explores the immigration process.  Students will examine a ship manifest 
to gain an understanding of the arduous process involved in immigrating to the United 
States.  Students will now follow Ida’s story from the time when she leaves her family to 
her arrival in America.   
 
Trunk Objects: 
�x Ship Manifest Lists (2) 
�x Identification Tags and immigration documents (3) 
�x Tin Cup (1) 
�x Passport Cover 
�x Silver spoons (2) 
�x Antique coins (4) 
�x Lace table cloth, head covering, and clothing 
 
Educational Objectives: 
�x Students will learn about the immigration process 
�x Students will learn how to interpret a primary source document 
 
Additional Supplies for Students: 
�x Manifest transcription (make enough copies for all students) 
 
Historical Background:  

 
The immigrant’s journey from Eastern Europe to the United States was not an easy one.  
After acquiring the necessary papers for departure and boarding the ships, immigrants 
were often confined to the steerage section of ships which could hold up to two thousand 
people.  In the steerage section, immigrants were housed in metal berths three bunks 
high, where they remained during their two-week journey, amidst unsanitary conditions 
that included spoiled food and unwashed bodies.  These conditions often caused illness.  
Meals were served in dining rooms with long tables.  On older ships, however, 
passengers often ate from tin mess kits in their steerage quarters.  

 
The voyage usually took approximately two weeks.  Upon arrival at Ellis Island in New 
York’s harbor, immigrants did not immediately disembark but were often forced to wait 
in steerage for days at a time before boarding a ferry to the immigration station.  The 
harbor was usually crowded with steam ships, and as many as 20,000 immigrants waited 
for processing.  The conditions on the ferries themselves were stifling.  Many people died 
from contagious diseases waiting to make the trip across the harbor.  

 
Once the immigrants finally landed in Ellis Island they were each given a numbered tag 
that corresponded to the page and line number in the ship manifest where their names 
appeared.  They then formed a line, extending all the way from the dock baggage room 
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up to the second floor where the immigrants were met by a team of doctors and 
inspectors.  The inspection process was very thorough, and doctors searched immigrants 
for signs of disease, and mental deficiencies.  They were especially on the lookout for 
trachoma, a highly contagious eye disease, as well as cholera, favus (a nail and skull 
fungus), and insanity.  

 
After the medical inspection, immigrants were required to illustrate that they were 
competent through a variety of tests proving they were capable of providing for 
themselves in the United States.  Often single women and children were required to show 
proof that they knew someone in the United States who would support them before they 
were allowed to leave Ellis Island.  Those without such documents and those who failed 
to pass the medical inspection were forbidden to leave Ellis Island until they either 
received the necessary documents, or recovered from illness.  Two percent of all 
immigrants were deported back to their countries of origin because they suffered from an 
incurable disease, or failed to meet inspection requirements.  
 
Trunk Exploration:  
 
�x Ship Manifest Lists (2) 
�x Identification Tags (2)  

 
Ship Manifest #1: 1883 
 
Ship manifests carefully note the names, ages and other vital information of the 
passengers aboard.  Officials documented each immigrant’s entry on a ship, and an 
accurate list was a requirement for entry into various United States ports.  The first 
manifest list that we will be looking at does not contain Ida’s name.  It is from a different 
ship, the SS Weser, which originated in Bremen, Germany and arrived in the Port of 
Baltimore, on March 1, 1883, most likely after a stop in Ellis Island.  We will examine 
this manifest first to become familiar with it.  We will then turn to the manifest list in 
which Ida’s name is listed. 
 
Once the ship landed in Ellis Island, each immigrant was given a numbered tag that 
corresponded to the page and line number in the ship manifest where his or her name 
appeared.  This tag belonged to a passenger on the T.S.S. Nieuw Amsterdam that left 
Rotterdam on June 15, 1907.  The passenger’s name was listed on the 4th line of the 33rd 
page.  Again, although this tag did not belong to Ida, it is similar to the type of tag that 
would have been assigned to her.  The other tag was used for meals aboard the ship.  
Each passenger was allotted three meals a day on this particular ship, the Norddeutscher 
Lloyd, which sailed from Bremen.  The hole in the middle of the card is so that it could 
be worn over a button.  The language on this card is German. 
 
The following discussion questions can help students interpret these documents.  Please 
note that it is difficult to read all of the information on this copy of the original document, 
which is why we have also included a transcription of the document.  See if students can 
decipher the writing on the original document before sharing the transcription with them. 
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1. Take a close look at the ship manifest and identification tags.  Can you read any of 
the information listed on them?  What kind of documents are they?  What role do they 
play in the immigration process?  (At this point, explain to students the significance 
of the ship manifest) 

 
2. Now take a closer look at the manifest.  Can you read each column head?  Where did 

the ship originate?  How many names are listed on this page of the document?  What 
else can you tell about the immigrants on board from this document?  (If students 
have trouble reading it, distribute the transcription.)  Please note that the 
transcription included here is not an official INS document.    

 
3. Can you identify a family that is listed on board the ship?  How do you know that it is 

a family? What can you learn about the family from the information listed?   
 
4. Select one passenger.  Describe that passenger. 
  
5. Why do you think that these lists were required?  (Officials at each immigration 

station would have vital information about each of the passengers awaiting 
processing.)  Can you think of why these documents are preserved in institutions like 
the Jewish Museum?  (They help people who are researching their family history.  
Ship manifests record when their ancestors arrived in the US and from where they 
traveled.) 

 
Ship Manifest #2: The Frankfurt, September 5, 1913 
 

1. Now that you have had a chance to examine a sample ship manifest, we will turn 
to the manifest in which Ida’s name appears.  Begin by closely examining the 
page headings on the list.  What sort of information can you glean from this 
document?  How is this information the same or different from the first list you 
looked at? 

 
 
2. Find entry number twenty-eight, Chaye Rosen.  Chaye was Ida’s given name; 

Rosen was the name her uncle took when he came to this country.  Follow Ida’s 
entry all the way across the page.  What does this document alone tell you about 
Ida’s life?  How old was she when she came to the United States?  Who paid for 
her passage?  How much money did she have when she came? 

 
 
3. What does this document tell you about Ida’s journey?  How does a ship manifest 

convey the immigrant experience? 
 
�x Tin Cup 
�x Passport Cover 
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These are objects that would have been used by Ida during her travel from the Ukraine to 
the US.  On older ships, immigrants brought mess kits with them onboard that contained 
utensils for eating, including tin cups for drinking.  The passport cover would have been a 
vital item for immigrants, serving as a safe place for a passport, visa, and other important 
documents.  Often families would wait months for the necessary documents that would 
allow them to immigrate to the US.  Sometimes, the father would go first in order to earn 
enough money to pay for these documents so that the rest of his family could join them in 
the US.    
 
Discussion Questions: 
 
1. Why would these tin cups be needed for Ida’s journey from the Ukraine to the US?  

How were they used?  What does that tell us about her journey?  
 
2. What would Ida have carried within this leather case?  Why do you think it would 

have been so important for Ida to take such good care of her immigration documents?  
Why do you think that the United States required everyone who wanted to live in the 
country to have identification documents? 

 
�x Silver Spoons 
�x Antique Coins 
 
These are objects that represent items of value that Ida might have brought with her.  
Silver spoons were not only for eating, but sometimes sold as a way of getting money 
quickly.  The coins date from early nineteen-hundred. 
 
Discussion Questions: 
 
1. Why would Ida want to bring items like silver spoons instead of money?  What kind 

of money would Ida most likely have with her before she came to the United States?  
Do you think it would be worth much? 

 
2. As a young woman in the Ukraine, do you think Ida would have had her own money?  

Why or why not?  How do you think she would have been able to pay for her journey 
to the US?  What would she need money for once she arrived in the US?  

 
�x Lace Tablecloth 
�x Clothing  
�x Head Covering 
 
These are examples of the type of clothing and linens that Ida might have brought with 
her.  Although the trunk we have is large and heavy, most immigrants would have come 
with a bundle on their backs.  Often, clothing, tablecloths, and other linens would have 
been used to wrap other belongings.  A lace tablecloth like this one may have been one of 
the best in her family.  Ida's clothing would have to be sturdy to withstand the trip.  She 
may have worn several layers on the journey. 
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Discussion Questions: 
 
1. Look at the type of clothing in the trunk.  Wearing these items, do you think Ida 

would have stood out as an immigrant?  Why or why not? 
 
2. Imagine wrapping all the items in this trunk with the tablecloth and carrying it on 

your back.  How would this change what you brought with you?  What do you think 
you might leave behind? 

  
Suggested Activities:  
 
1. Have each student create a ship manifest, creating a name for his or her ship, its port 

of departure, and its destination.  Students should then create the name of a fictional 
character (using an authentic Eastern European Jewish name) and fill in the rest of 
this individual’s personal information on the manifest.   

 
 
2. Have students create a passport for Ida to carry in her passport cover.  They can start 

by folding together several sheets of paper to make a small book.  On the first page 
inside, students should list all of the information that they think would be necessary to 
include (date of birth, place of birth, hair color, etc.)  They can draw a portrait of Ida 
based on the photograph they studied in the last lesson plan.  The front of the passport 
should be decorated. 
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 Lesson Plan #3 – Getting Settled in a New Land 
Teacher’s Guide 

 
Overview:  
This section explores Ida’s new life in the United States.  Students will have the chance 
to learn about what life was like for Jewish immigrants in Baltimore in the early 20th 
century, about the clothing factories where many of them worked, and about the night 
school where many immigrants received an education.  Students will also interpret other 
objects from the trunk, as they piece together this portion of Ida’s life. 
 
Objects: 
�x Photograph – Ida and Daniel Rehr at their Wedding 
�x Photograph – Ida and her Siblings in the Ukraine 
�x Photograph – Ida’s Family with Wedding Invitation 
�x Wedding blessing 
�x Iron 
�x Yiddish book 
�x Cast iron frying pan 
�x Washboard 
�x Map of East Baltimore, 1863 
 
Objectives: 
�x Students will learn about what life was like in Baltimore in the early 20th century for 

Jewish immigrants 
�x Students will compare and contrast historical photographs as they use critical thinking 

skills to uncover their relevance to Ida’s life in the US 
�x Students will discuss some the rituals of a Jewish wedding 
 
Additional Supplies for Students: 
�x Copies of the wedding blessing for students  
 
Historical Background:  
 
When Ida first arrived in Baltimore, she lived with her older sister, Minnie, and her uncle, 
Louis Rosen at 116 S. Bond Street.  Ida’s uncle, Louis, had come to the United States to 
escape conscription in the Russian army.  Ida’s older sister Minnie paid for Ida’s passage 
to the United States.  As a young immigrant woman, Ida took a job as a factory worker in 
the Sonneborn Clothing Factory, located at Pratt and Paca Streets a short distance away.  
Sonneborn’s Clothing Factory was established in 1853 and remained in business until 
1931.  During its lifetime, Sonneborn’s employed more workers than any other company 
in the state other than Bethlehem Steel. 
 
By the 1880s, as Eastern European Jewish immigrants were starting to arrive in large 
numbers to the United States, the clothing industry had become one of Baltimore’s 
leading businesses.  Therefore, it was not surprising that this industry attracted many new 
immigrants who settled in Baltimore.  The conditions in the factories and sweatshops 
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were usually crowded and uncomfortable, and immigrants worked long hours for little 
pay.  Often an individual would work in a system known as the "task," in which a 
worker’s pay was determined upon the completion of a predetermined number of 
garments for a given work period.  If the workers failed to meet this high number, wages 
were reduced.  
 
Such conditions led to overworked and exhausted employees who were often unable to 
meet these taxing demands.  Due to the unsanitary conditions and the close proximity of 
workers to one another, disease and illness were prevalent which led to the rapid spread 
of tuberculosis.  Despite these conditions, factory work continued to be one of the few 
opportunities for Eastern European immigrants that provided a setting where they could 
communicate to other workers in Yiddish.  When Ida worked at Sonneborn’s, she was 
required to work on Saturday, on Shabbat.  As a young woman from a religious family, 
this presented a conflict for Ida.  In the end, however, Ida decided that she needed a job 
so she stayed at Sonneborn’s.  
 
As a result of this type of work, many immigrants could only attend school at night.  
These night schools provided new immigrants with the opportunity to learn English and 
other subjects.  The night school that Ida Rehr attended was the first of its kind in the US.  
Henrietta Szold founded the school along with the Russian Jewish Hebrew Literary 
Society in 1889 as a means for providing education to the new immigrant community.  
The night school opened with thirty pupils in a single room on North Gay Street, but by 
the year 1891, seven hundred students each paid thirty cents a month to attend.  Women 
were the primary administrators and teachers in this school.  Those who attended the 
night school learned to read and write English, and they also studied geography and 
American history, as a way of preparing for attaining American citizenship. The school 
became a model for similar institutions in other cities.  The English language and 
American history classes taught in the night school served not only to acclimate the new 
immigrants to American society.  These topics were also tested on United States 
citizenship exams.  Therefore, the night schools provided the necessary tools for 
becoming an American citizen. 
 
Trunk Exploration:  
 

�x Photograph – Wedding Photograph, June 24th, 1923 
�x Photograph – Ida’s Family with the Wedding Invitation  
 
This photograph is from Ida’s wedding, and it shows Ida with her husband, Daniel Rehr.  
The woman next to her is Ida’s maid of honor, Helen Cheris.  The male figure is 
unknown.  Ida and Daniel were married at Anshe Sphard Synagogue at 101-103 Aisquith 
Street and Fayette Streets.  At the start of their married life, Ida and Daniel lived at 623 
Light Street, above the confectionary shop that Daniel owned and operated. 
 
Discussion questions: 
 
1. Describe the photograph.  What important occasion is documented here?  What clues 

tell you that?  What do you think about Ida’s dress?  What type of wedding do you 
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think Ida and Daniel had?  Why? Does this photograph seem like a typical wedding 
photograph that you might see today?  Does anything look different?   

 
2. Can we tell anything about Ida and Daniel’s religion based on this photograph?  What 

are some of the things that Jews incorporate in their weddings that are different from 
other American weddings?  (Huppah, Rabbi, special prayers, breaking the glass).  

 
3. Have students compare this photograph to the photograph that they previously 

examined of Ida with her siblings and ask if they notice any differences.  Compare the 
way that Ida looks in both photographs.  The wedding photograph was taken about 10 
years after the first.  Does she look older?  Is she dressed differently?  Does this tell 
us anything about the difference between Ida’s life in the Ukraine and in Baltimore?  
Would a picture of Ida’s wedding look the same if she were married in Besnovez? 

 
Now have students compare this photograph to the one of Ida’s family with the wedding 
invitation.  Ask students what these two photographs have to do with each other.  Do they 
recognize any of the people in the second photograph?  In this photograph, Ida’s father is 
holding her wedding invitation.  Although Ida invited her family to attend the wedding, 
they could not do so.  Instead they took this photograph and sent it back to her. 
 
1. Examine the clothing, facial expressions, and setting of this picture.  What do they 

tell you about the standard of living of the people in this picture?  How does this 
compare to Ida’s wedding photograph?  Based on these two photographs, who do you 
think is better off – Ida and Daniel in the US or Ida’s family in the Ukraine?  Why?  

 
2. Why might Ida’s family have taken this photograph and then sent it to her?  Why 

would such a photograph be valuable to Ida?   
 
3. What does this tell us about the relationship between Ida and her family?  Why was it 

important for Ida’s family to include the invitation as a part of this family 
photograph? 

 
�x Wedding Blessing 
 
The next item that we will be closely examining is Ida and Daniel's wedding blessing.  
The bulk of this blessing is written in Hebrew, with the side right panel in Yiddish.  This 
particular blessing is very unique.  The two photos at the top of the document do not 
depict Ida and Daniel; they are instead photos of Ida’s sister, Zloti, and her husband, 
Noach.  Underneath Zloti’s photo is the Hebrew word kallah, meaning bride.  Underneath 
Noach’s photo is the Hebrew word chatan, meaning groom.  The body of the text, 
however, is specific to Ida and Daniel’s marriage.  The translation of the body of the 
document reads: 
 

May He who blesses our fathers, Abraham, Isaac, and Jacob, bless the groom and the 
bride, Mr. Daniel Rehr with his beloved Chaye, and all that is theirs, that their 
fathers commanded for their blessing, and may He send blessings and good luck to 
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all of their endeavors, with all of the people of Israel and their brethren, and let us 
say, Amen. 
 

The side panel, written in Yiddish, reads: 
 
God bless you in the upcoming simcha, and all your descendents with much nachas 
and joy. 
 

Ida’s father, Shulem, made this blessing and sent it to his daughter in America.  The 
circle in the center is meant for the wedding cake; the two vials on the side are to hold the 
wedding wine.  We do not know why Ida’s father altered the bottom text but not the 
photographs.  At the time this blessing was written, Zloti and Noach were still in the 
Ukraine. 
 
Discussion Questions: 
 

1. Why do you think it was important for Ida and Daniel to have this document for 
their wedding?  What do you think it might represent to them?  What does this 
document say about Ida's Jewish identity? 

 
 

2. We know that Ida’s father created this blessing for her wedding—a wedding that 
he did not attend.  What does this say about Ida’s relationship with her parents?  
What does it tell us about how her father felt about the marriage?  Why do you 
think this is something that Ida would have saved? 

 
 

3. Look at Ida’s wedding photograph and the wedding blessing together.  On the one 
hand, Ida was married in a modern, art deco 1920’s dress.  At the same time, she 
chose to be married in a synagogue, and considered her father’s wedding blessing 
important to her.  What does this say about Ida’s relationship to her Judaism?  
How does she negotiate her identity as a Jew and an American? 

 
�x Baltimore Map, 1863 
 
Now turn to the map of Baltimore from 1863.  Although this map predates Ida’s arrival, it 
give you an approximate idea of what the city would have been like.  The four tinted 
areas highlight various stages of Ida’s life.  The purple circle shows Locust Point, the port 
of entry for Ida and thousands of other immigrants who came to Baltimore.  The red 
circle at 116 S. Bond Street indicates Ida’s fist residence with her sister and uncle, 
Minnie and Louis Rosen.  The yellow circle shows the Sonneborn Clothing Factory at 
Pratt and Paca Streets, where Ida worked as a seamstress when she first came to the 
United States.  The green shaded area at 623 Light Street illustrates Ida and Daniel’s first 
house together, above the confectionary shop that they owned.  Their house is situated 
where the Maryland Science Center stands today. 
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1. Begin by looking at the map as a whole.  Where are do you see names of 
companies?  Where are the parks or public squares?  Where is the hospital?  
Where is the train station?  What does this information tell you about the growth 
of the city? 

 
 

2. Now look at Minnie and Louis Rosen’s neighborhood.  Keep in mind that the 
entire area—from the water up—included neighborhoods that were settled by 
immigrants.  Why do you think East Baltimore was such a fertile ground for 
immigrants?  Consider the distance between Locust Point and the East Baltimore 
neighborhoods. 

 
 

3. Now look at the location of the Sonneborn factory.  What structure is right next to 
it?  How far is it from the harbor?  How is this an advantage, both in terms of 
business and in terms of finding a workforce?  (Relate to students: representatives 
of the Sonneborn Company would wait at the docks for recently disembarked 
immigrants.  Any whom they saw carrying a sewing machine were offered factory 
jobs on the spot). 

 
 

4. Now turn to Ida and Daniel Rehr’s shop and home.  Was this a residential or 
industrial area?  How can you tell?   

 
5. Finally, consider the area as a whole.  This region of the city contained places of 

work, shops, residences, as well as numerous places of worship. Many 
immigrants who settled here would have rarely left the neighborhood.  Think 
about how far you need to go to get to the nearest grocery store, or shopping mall.  
How does this map help us understand life in the late eighteen hundreds and early 
nineteen hundreds?  What does this map tell you about the community? 

 
�x Iron  
�x Cast Iron Pan 
�x Washboard 
 
These are items that Ida would have used in her daily life in Baltimore.  Like many 
Eastern European female immigrants, Ida worked in a clothing factory and as a 
seamstress.  This iron has a number eight on the top, indicating that it weighs eight 
pounds.   
 
1. Lift the iron and cast iron pan to feel their weight.  What does the weight of both tell 

you about what daily life was like for women during this time without the modern 
conveniences that we have become accustomed to today?  
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2. Now take a close look at the washboard.  Unlike today, washing clothes in the early 
1900’s would have been a very labor-intensive process.  What does this tell you about 
the type of work that Ida would have done at home?  Imagine coming home to do this 
kind of housework after a full day at a factory, as well as night school classes.  How 
does this object give us insight into everyday life during this period? 
 

3. What do these objects tell you about the role of women in America in the early 
1900's?  Do you think it is the same or different from life in Eastern Europe at the 
same time? 

 
�x Yiddish Book 
 
This book represents the time Ida spent as a student in the night school.  The book is 
written in Yiddish, a common language of Eastern European Jews during this time.  Like 
Hebrew, Yiddish is read from right to left, and written in Hebrew script.   
 
This book is the collected works of a prominent Yiddish author, Morris Vinchevski.  
Vinchevski was born in Yanovo, Lithuania.  He is referred to as the grandfather of 
Yiddish socialist literature, and was an editor, poet, and educator.  This particular volume 
comprises his collected works, edited by Calman Marmer. 
 
Discussion Questions: 
 
1. Why do you think Ida might have a book like this?  What would have been the 

importance of Yiddish in Ida's life? 
 
2. This particular book is composed of poems, memoirs, and writings by a Yiddish 

author who left his home in Lithuania for better opportunities in Western Europe.  As 
a young girl in the Ukraine, Ida herself was not sent to school.  According to the ship 
manifest, however, Ida could read and write upon arrival in the United States.  Why 
would a book like this be particularly significant for Ida?  What does it help us 
understand about the importance of education in her life? 

 
Suggested Activities:  
 
�x Have students write a letter from someone in Ida’s family to accompany the 

photograph discussed earlier in this section.  Students should think about how this 
family member would feel after receiving Ida’s wedding invitation, and they should 
also reflect on what life is like in the Ukraine for the family that Ida left behind.  A 
variation on this activity is to pair students together.  Have one student pretend to be a 
family member writing to the other student who pretends to be Ida.  Once “Ida” has 
received the letter from her family member, she should then write a letter of response. 

 
�x Write a diary entry for Ida on a typical day.  When does her day begin?  How long 

does she work in the factory?  When does she go to night school?  What has she 
learned?  What does she do in her spare time?  Remember that Ida came to America 
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without her family--does she miss them?  Be sure to indicate in your entry if Ida is a 
single woman or already married to Daniel.  How does this change her daily life?  
Ask students to incorporate the objects they have just examined into the entry. 
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 Lesson Plan #4 – Becoming an American 
Teacher’s Guide 

 
Overview:   
Naturalization, the process of becoming an American citizen, was the ultimate goal of 
most immigrants to the United States.  In this section, students will learn about the 
process of naturalization by examining additional documents in the trunk.  This is the last 
section that relates directly to Ida’s life.   
 
Objects: 
�x Ida and Daniel’s Naturalization Papers 
 
Educational Objectives: 
 
�x Students will learn about the naturalization process circa 1900 
�x Students will learn how to interpret an official document 
�x Students will think about the struggle new immigrants faced in building a new 

identity while still maintaining ties to their heritage 
 
Additional Supplies for Students: 
 
�x Copies of the Ida and Daniel's naturalization documents for each student 
�x Copies of the resource sheet, "The Immigrant's Journey" 
 
Historical Background 
 
In order to become an American citizen, immigrants were first required to file a 
declaration of intent.  This document recorded the applicant’s pledge to become a United 
States citizen, to uphold permanent residence within the country, and to renounce 
allegiance to other nations.  After filing the declaration of intent, the applicant then had to 
wait for a period of two to seven years.  When this waiting period was over, the applicant 
then petitioned the court for citizenship and was required to produce affidavits signed by 
two witnesses attesting to the applicant’s moral character and to the fact that the applicant 
had resided within the United States for a minimum of five years.  The petition was then 
subject to an investigation and a hearing before a judge.  This hearing was the last step in 
the procedure, and if the judge ascertained that all criteria for citizenship had been met, 
the applicant would take an oath of allegiance to the United States constitution, 
renouncing all foreign allegiances.  The immigrant was then granted a certificate of 
citizenship. 
 
Naturalization, the process of becoming a full -fledged American citizen, has changed 
throughout the course of American history.  By the early 1920s, as the flow of 
immigrants to the United States increased, immigration and naturalization laws became 
more and more restrictive. The restrictive nature of these laws resulted from a growing 
anti-immigrant or nativist sentiment.  This was due to the fear that the large numbers of 
immigrants living in the US would result in a weakening of American society and in a 
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reduction in the numbers of available low wage jobs.  This fear resulted in a change in 
immigration policy.  What had formerly been an open door policy ended.  Immigration 
quotas were established in 1924 which, effectively, closed America’s doors to 
immigrants.  
 
Trunk Exploration:  
 

�x Naturalizatio n Documents (Ida’s dates from 1927, Daniel’s from 1926) 
 
Discussion Questions: 
 
1. Examine both documents carefully.  What kind of information can you learn about 

Ida and her husband from their naturalization papers?  Why do you think this 
information was necessary to include?   

 
 
2. Look at the dates of the naturalization papers.  Were Ida and Daniel already married?  

Who received the document first?  Is there anything unusual about either of the 
documents? 

 
 
3. Why do you think Ida saved these documents?  Why do you think it would be 

important to her? 
 
 
4. Keeping in mind the photographs you have seen and discussed so far, what does the 

acquisition of these naturalization documents reveal about the evolution of Ida’s 
identity?  When she received her citizenship papers, do you think she still thought of 
herself as Russian?  American?  Both?  Do you think she thought of herself as an 
American before she received these documents?  Why do you think a piece of paper 
is needed to make it official?  

 
 
Suggested Activities:  
 

�x Create a collage representing what it means to be American.  Students can search 
through magazines and newspapers for images, as well as using recycled 
materials (gum wrappers, price tags, food containers, etc.) or any other relevant 
materials to include in this collage.   
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Lesson Plan #5: Values Clarification Activity  
Teacher's Guide 

Overview:  
In this activity, students will imagine themselves as new immigrants and assemble their 
own "trunk."  Using the pictures provided, students will choose which items are most 
important to them.  Each item has an assigned point value; the total points for any 
student's trunk cannot exceed 100.  This activity can be done individually, in small 
groups, or as a class. 
 
Objects: 

�x Copies of object pictures should be given to each child or group. 
 
 
Educational Objectives: 

�x Students will apply what they have learned to create a "trunk" of their own, filled 
with objects that they think would be important for an immigrant's journey. 

�x Students will learn to prioritize what they choose to bring; they will need to 
decide what items are important, and what items must be left behind. 

�x  Students will incorporate their knowledge of an immigrant's journey by justifying 
their choices based upon what they have learned. 

 
Additional Supplies 
Students should each have a copy of the object pictures and explanations.  As a follow up 
activity, teachers may want students to collect their own objects for a "classroom trunk." 

 



�¤ The Jewish Museum of Maryland 2002 26

PART V: CLOSING ACTIVITY --THE CLASSROOM TRUNK  
 
For the past several class periods, you have been learning about what it was like to be an 
immigrant in the early 1900's.  You have examined the life of Ida Rehr and the choices 
she made when she came to this country.  We learn a great deal about a person based 
upon the objects that he or she chooses to bring to start a new life.  These items tell us 
about the person's values, their hopes in a new land, and the ideas about what their new 
home will be like. 
 
In this final activity, you will take what you have learned and apply it yourself.  What if 
you had to leave tomorrow, pack up all your belongings, and leave for a completely new 
country?  What would you take with you?  What would you leave behind?  What do these 
decisions say about you and what you value? 
 
Imagine that you are an immigrant coming to the United States, just like Ida.  You must 
make important decisions about what you will bring.  Will you bring food for the 
journey, or rely upon the ship's rations?  Will you bring a trunk or a bundle with your 
things wrapped inside?  What personal items would you want to have with you?  What 
objects serve a practical purpose?  Which items are luxury items? 
 
Each object you choose will have a designated point value.  Your trunk cannot exceed a 
total of 100 points.  After you have assembled your trunk, you will discuss your choices 
with the class.  As you select each item, think about the following questions: 
 
1.  What purpose does this object serve?  Is it practical, sentimental, or a luxury item? 
 
 
2. Why is this item important to you?  What value will it have on the journey or in 

America? 
 
 
3. What does this object say about you?  What would someone else be able to determine 

about you based on this item? 
 
 
Compare your thoughts with the class.  Which items are common choices?  Which items 
are unique?  As we have seen, a person's life is based on the choices that he or she makes 
everyday.  Ida's life would have been different if she had remained in the Ukraine, just 
life your life would be different if you lived somewhere else.  The objects you have 
examined in the trunk say something about the choices Ida made in her life, just like the 
things you use say something about how you live.  We each make our own trunks 
everyday--filled with all the unique experiences we have in our lives. 
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VALU ES CLARIFICATION ACTIVITY  
 

PICTURES AND EXPLANATIONS  
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FOOD FOR THE JOURNEY 
 

40 POINTS 
 
 
 
 

 
 
Bringing food for the journey would eliminate the need to rely upon the ship 
rations.  For a family, this could mean the difference between arriving in 
America healthy or ill.  Since a journey could last weeks, however, this item 
would take up a large amount of room.  Fresh food also spoils quickly. 
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CLOTHING  
 

25 POINTS 
 

     
 

      
 
 
 
 
Clothing is an important item for new immigrants to bring with them.  
Remember that they will spend several weeks on a ship with minimal 
protection from the weather.  On the journey, clothing could also be worn in 
layers.   Here are some examples of modern clothing.  What kind of clothing 
do you think would be most useful for the trip?  Why? 
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LINENS 
 

25 POINTS 
 

 

  
 

 
Linens would not only be used to furnish a new home, but also to bundle 
items to bring on the ship.  Many immigrants came with bundles strapped to 
their backs; few immigrants would have come with trunks or luggage.  
Linens served two important purposes: as bedding for a new home, and as a 
way of packing one's items for the long journey. 
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JEWISH RITUAL ITEMS 
 

20 POINTS EACH 
 

     
 

 
 

These objects represent various Jewish ritual items.  Although these objects 
are not essential for survival in America, they would be necessary to 
maintain a Jewish life.  What items do you think would be the most 
important to have?  What holidays would a new immigrant observe?  What 
might be more difficult?  Think of other ritual objects not shown here--what 
would you bring? 

Spice Box 

Seder Plate 

Hanukkiah  
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FAMILY PHOTOGRAPHS AND LETTERS 
 

20 POINTS 
 

Letters and photos are examples of items immigrants may have brought to remind 
themselves of their homes and families.  Remember that one of the few items Ida 
brought with her was the last photograph of herself with her family.  What photos 
would you bring?  Is there a special letter from someone that you would want with 
you?  Why are these things important? 
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COOKING ITEMS 
 

35 POINTS 
 
 
 

 
 

 
 
 
Pots and pans would have been bulky but useful items to have both on an 
immigrant's journey and for life in America.  Some immigrants brought 
small mess kits to eat food on the ship.  The pots and pans that immigrants 
like Ida might have brought would probably be made of cast iron, or some 
other heavy, durable metal.  For a Jewish family, pots and pans were 
important for another reason as well--their cookware needed to be kosher. 



�¤ The Jewish Museum of Maryland 2002 34

VALUABLES TO SELL 
 

40 POINTS 
 

    
 

 
 
Immigrants coming from Eastern Europe would not have been able to bring 
over vast amounts of cash with them to America for the simple reason that 
they would not have had access to American money.  Instead, some 
immigrants brought over valuable items--gold or silver jewelry, for 
example--that they could then sell in America.  These items took up little 
space and held much value.  That is, if your family could afford to own such 
items in the first place. 
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LUXURY ITEMS 
 

50 POINTS 
 

      
 

 
 

 
Although the items shown here are not the kinds of objects that Ida would 
have had, the pictures above represent what we will call "luxury items."  
These are things that are not essential to survival in America.  They are 
usually expensive, difficult to transport, and easy to break or lose.
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GLOSSARY OF TERMS 

 
Czar Alexander III   The Czar of Russia in the late nineteenth century, Czar Alexander 
III enacted oppressive laws governing where Jews could live within Russian boundaries.  
He also instigated pogroms, organized looting, destruction of property, and murder in 
Jewish areas that were led by members of the government. 
 
Ancestors People from whom one is descended, for example, grandparents and great-
grandparents. 
 
Ashkenazi  The medieval Hebrew name for Germany.  Ashknenazim (pl.) are Jews who 
can trace their origins to Central and Eastern Europe where Yiddish was the common 
language. 
 
Assimilation   A term used to describe the absorption of immigrants or a culturally 
distinct group into the mainstream culture. 
 
Citizen  A person who is a permanent resident of a country and is, therefore, entitled to 
certain rights and privileges, such as voting in elections.  Someone who is not born in the 
US must go through a legal procedure in order to become an American citizen. 
 
Ellis Island  Located in New York’s harbor, Ellis Island was an immigration station that 
served as the gateway through which more than 12 million immigrants passed between 
1892 and 1954 in their search for freedom of speech and religion, and for economic 
opportunity in the United States. 
 
Genealogy  The research of a family history or family tree. 
 
Immigrant   An individual who leaves his or her country of birth and settles permanently 
in another country. 
 
Immigrate   The act of settling in a new country. 
 
Manifest List   A passenger list, prepared by a ship’s captain, which documented 
passenger information on board each vessel.  These lists provided information about 
immigrants aboard each ship to immigration officials. 
 
Nativism  An anti-foreigner and anti-immigrant sentiment that gained momentum in the 
United States during the 19th and early 20th centuries and eventually led to the 
implementation of strict immigration quotas in 1924. 
 
Naturalization   The process by which an immigrant becomes a citizen of the country 
where he or she settles. 
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Oral History  A primary resource document that is created in an interview setting for the 
purpose of collecting and preserving first-hand information. 
 
Pale of Settlement  Twenty-five Russian provinces where the Czarist authorities 
restricted the permanent residence of Jews.  The Jews were confined to this area by laws 
of 1795 and 1835. 
 
Pogrom  The Russian word for “thunderstorm,” this term describes the violent attacks, 
sanctioned by the Czars, on Jews that began in the 1880s and lasted through the Russian 
Revolution in 1917. 
 
Shtetl  The Yiddish word for a Jewish small town in Eastern Europe. 
 
Sweatshop  Part of the factory system that employed immigrants to manufacture 
clothing.  Sweatshops were subcontractors that operated out of the owners’ apartments or 
other informal workplace.  In general, conditions were worse in sweatshops than in larger 
factories, because space was so crowded and they were not as regulated. 
 
Szold, Henrietta  (1860-1945) American Zionist leader who was born in Baltimore and 
was the founder of Hadassah, the Women’s Zionist Organization of America, in 1912. 
 
Yiddish  A language comprised of a combination of German and Hebrew that was the 
primary language spoken by Eastern European Jews. 
 
Zionism  A Jewish movement that arose in the late 19th century in response to growing 
anti-Semitism.  Its founders sought to re-establish a Jewish homeland in Palestine.  
Modern Zionism is concerned with the support and development of the State of Israel.  
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Ida  Rehr:  Inventory List  
 

Please return the binder with the trunk.  Feel free to copy any pages that you feel you 
need.  When you repack your trunk, please be sure to include all of the following objects 
and supplies: 
 
Photos: 
 
�x Ida Rehr and her family in the Ukraine, circa 1910 
�x Ida Rehr at her wedding, circa 1923 
�x Wedding blessing for Ida and Daniel Rehr 
�x Ida Rehr's family holding wedding invitation, circa 1923 
 
Documents: 
 
�x Ship manifest lists (2) 
�x Map of the Pale Settlement 
�x Map of Baltimore, 1863 
�x Naturalization papers (2) for Ida Rehr and Daniel Rehr 
�x 3 ship tags 
 
Objects: 
 
�x Kiddush cup 
�x Hanukkiah 
�x 2 candlesticks 
�x Cast iron frying pan 
�x Iron 
�x 2 silver spoons 
�x 4 antique coins 
�x 1 tin cup 
�x Leather passport cover 
�x Yiddish book 
�x Lace tablecloth 
�x Lace head covering 
�x Black jacket 
�x Blue skirt 
�x Washboard 
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Biography of Ida Rehr 
 

 
 
 
Ida Rehr was born Chaye Bezoomna on August 12, 1896 in Besnovez, a small Jewish 
town, with a population of 225 people, in the Ukraine.  Her family was Hasidic, and Ida’s 
father, Shulem, was the Rabbi of the town.  Ida had one older sister, Minnie, and four 
other siblings: Mayer, Zlottamy (Zlotti), Herschel, and Devorah.  Ida’s uncle, Louis, had 
immigrated to Baltimore in the early 1900’s to avoid conscription into the Russian army.  
It was at this point that Ida’s uncle changed his last name to Rosen.  Ida’s sister Minnie 
soon followed, and on September 5, 1913, Ida arrived at Locust Point in Baltimore 
aboard a ship called the Frankfurt.  Ida was seventeen years old.  The ship manifest 
indicates that Minnie paid for Ida’s passage to the United States; Ida arrived with five 
dollars in her pocket.  Her father and the rest of her family remained behind in the 
Ukraine.  
 
Ida first settled in East Baltimore at 116 S. Bond Street, where she lived with her uncle 
and sister (see 1863 Map of Baltimore).  East Baltimore was home to a large Jewish 
immigrant community.  She found work at Sonneborn’s Clothing Factory at Pratt and 
Paca Streets (see 1863 Map of Baltimore)—a company that employed a large number of 
immigrants.  Ida attended night school to learn English language, American history, and 
other topics necessary for the citizenship exam.  During this period, Ida maintained close 
contact with her family in the Ukraine. 
 
In 1923 Ida met Daniel Rehr, an Austrian Jewish immigrant, and they were married on 
June 24, 1923.  Although her family could not attend the wedding, Ida’s father Shulem 
sent her a handcrafted wedding blessing (see Wedding Blessing).  Ida and Daniel had 
three children: Aaron Jerome, Dorothy, and Elaine.  By 1926, two years after Aaron was 
born, the couple had moved to 623 Light Street, where the Maryland Science Center 
resides today.  They owned a confectionary shop at that address and lived above it.  Later 
that year, Daniel received his citizenship; Ida’s naturalization came a year later in 1927.  
The rest of Ida’s family remained in the Ukraine.  Her entire family, with the exception of 
her youngest sister, was killed during the Holocaust.  Ida died in Baltimore on August 26, 
1988, at the age of ninety-two.
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The Immigrant’s Journey 
 
The immigrant’s journey from Eastern Europe to the United States was not an easy one.  
After acquiring the necessary papers for departure and boarding the ships, immigrants 
were often confined to the steerage section of ships which could hold up to two thousand 
people.  In the steerage section, immigrants were housed in metal berths three bunks 
high, where they remained during their two-week journey, amidst unsanitary conditions 
that included spoiled food and unwashed bodies which caused many cases of sea-
sickness.  Meals were served in dining rooms with long tables.  On older ships, however, 
passengers often ate from tin mess kits in their steerage quarters.  

 
Upon arrival at Ellis Island, immigrants did not immediately disembark but were often 
forced to wait in steerage for days at a time before boarding a ferry to the immigration 
station.  The harbor was usually crowded with steam ships, and as many as 20,000 
immigrants waited for processing.  The conditions on the ferries themselves were stifling.  
Many people died from contagious diseases waiting to make the trip across the harbor.  

 
Once the immigrants finally landed in Ellis Island they were each given a numbered tag 
that corresponded to the page and line number in the ship manifest where their names 
appeared.  They then formed a line, extending all the way from the dock baggage room 
up to the second floor where the immigrants were met by a team of doctors and 
inspectors.  The inspection process was very thorough, and doctors searched immigrants 
for signs of disease, and mental deficiencies.  They were especially on the lookout for 
trachoma, a highly contagious eye disease, as well as cholera, favus (a nail and skull 
fungus), and insanity.  

 
After the medical inspection, immigrants were required to illustrate that they were 
competent through a variety of tests proving they were capable of providing for 
themselves in the US.  Often single women and children were required to show proof that 
they knew someone in the US who would support them before they were allowed to leave 
Ellis Island.  Those without such documents and those who failed to pass the medical 
inspection were forbidden to leave Ellis Island until they either received the necessary 
documents, or recovered from illness.  Two percent of all immigrants were deported back 
to their countries of origin because they suffered from an incurable disease, or failed to 
meet inspection requirements. 
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Immigrati on History Resources 
 

 
Books for Teachers: 
�x Joyce Antler, The Journey Home: Jewish Women and the American Century, New 

York, 1997. 
�x James Ciment (editor), Encyclopedia of American Immigration, Armonk, NY, 2001. 
�x Isaac M. Fein, The Making of an American Jewish Community:The History of 

Baltimore Jewry from 1773 to 1920, Jewish Publication Society of America, 1985.  
�x Samuel Joseph, Jewish Immigration to the US from 1881 – 1910, New York, 1914. 
�x Arthur Kurzweil, From Generation to Generation: How to Trace Your Jewish 

Genealogy and Personal History, New York, 1994. 
�x Avrum K. Rifman, Centennial of Eastern European Jewish Immigration, 1882-1982: 

Exploring the Immigrant Experience of Baltimore as a Gateway City, Baltimore, 
1982. 

�x Robert A.  Rockaway, Words of the Uprooted: Jewish Immigrants in Early 20th 
Century America.  

�x Yaakov Ro’i (editor), Jews and Jewish Life in Russia and the Soviet Union, Portland, 
OR, 1995. 

�x Loretto Dennis Szucs, Ellis Island: Tracing Your Family History Through America’s 
Gateway, Provo, Utah, 2000. 

 
Books for Students: 
�x Cynthia Klinkel and Robert B. Noyed, Ellis Island, Chanhassen, MN, 2001. 
�x Kathryn Lasky, Dreams in the Golden Country: The Diary of Zipporah Feldman, 

New York, 1998. 
�x Milton Meltzer, The Jewish Americans: A History in Their Own Words 1650 – 1950, 

New York, 1982. 
�x Ronald Takaki.  A Larger Memory: A History of Our Diversity with Voices.  New 

York: Little, Brown, and Company, 1998.  
 
Web Sites: 
�x www.ellisisland.org – Ellis Island’s web site, virtual tours of exhibitions, on-line 

passenger search 
�x www.dreamsoffreedom.org – virtual tours of immigration museum in Boston, sample 

lesson plans 
�x http://library.thinkquest.org/~26786/en/introduction – “From One Life to Another” – 

articles about different ethnic group immigration stories 
�x www.jewishgen.org – connects researchers of Jewish genealogy worldwide 
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