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The Immigrant’s Trunk
Examining a Life Through Objects
Ida Rehr: Journey from Russiato America

Note to Teachers:

This outreachkit is intendedto bring a pieceof the museuminto your classroom.
Oneof the mostuniqueaspectof the museumexperiences its ability to convey
history throughthe objectscontainedwithin its collection. Studentshavethe
opportunityto becomeengagedn the storiesbehindthe objectsthemselvesaswell as
the periodin history from which they came. Containedwithin this kit, you will find
objects,photographsand documentsof animmigrantwho lived in Baltimore in the
early nineteenhundreds. Throughtheseartifacts, studentswill learnhow to readand
interpretprimary sourcematerials. Theywill think aboutthe practiceof collecting,
andenrichtheir understanihg of local Jewishhistory, astheylearnaboutone
Baltimorean’sjourneyfrom EasternEuropeto the United States.

This kit focuseson the story of Ida Rehr,a Russianimmigrantwho found a new life

in Baltimore at the turn of the century. The trunk includespersonalphotographs,
immigration documentsandobjectsrepresentingrariousstagesn Ida Rehr'slife.

The photosanddocumentsarereproductionsfrom the archivesof the JewishMuseum
of Maryland. The objectsconsistof both Museumitemsandfound piecesthat did not
belongto Ida Rehrherself,but serveasthe typesof objectsthat shemight haveused
atvariouspointsin herlife. The studentscancarefully handleall objects,photos,and
documents.

Thekit hasseveralmain objectives:

x To familiarize studentswith the immigration processcirca 1890

To presentstudentswith the opportunityto interpreta distinctly Jewish
immigration experience

To introducestudentgo the conceptsof objectbasedearning

To teachstudentshow to interpret photographsdocumentsandobjects

To engagestudentswith primary sourcematerials

To encouragestudentgo exploretheir own lives andpriorities throughobjects
with avaluesclarification activity

X To encouragestudentgo exploretheir family's immigration experience

x

X X X X

Trunk activities are organizedaccordingto objects,photographsanddocumentghat
correspondo variousthemesin Ida Rehr'slife--herlife in the Ukraine, the
immigration processlife in anewland,andbecomingan American. Eachleson
planincludesobjectives,ateacher’sguide,andsuggestedtudentactivities. Activity
sheetdor studentsnclude backgroundnformation, discussionquestionsanda final
culminating activity baseduponthe particularthemefor thelesson. Several
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photographsandobjectsare often groupedtogether. Any additional suppliesare
listed in eachlessonplan.

You may wish to guidethe entire classthroughtheseactivities or divide the classinto
severalgroupsandrotatethemthrough"stations" of Ida's life. Pleaseseethe trunk
inventorylist for alist of all photos,objects,documentsand supportingmaterials.
Thefinal valuesclarification activity asksstudentdo constructtheir own trunk. The
activity is intendedto help studentsthink aboutthe choicesa newimmigrant would
needto makewhenmovingto anewland.

We hopethatyou will find this kit engagingandenjoyable. The educationstaff
welcomesyour commentsandevaluationof this kit. Pleasefeel freeto contactus
with any questions, commentsor problemsyou may have.

LaurenSilberman DeborahCardin

Educationand ProgrammingCoordinator EducationDirector

(410) 732-6400ext. 29 (410) 732-6400ext. 36
Lsilberman@jewishmuseummd.org dcardin@jewishmuseummd.org
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The Immigrant’'s Trunk
Examining a Life Through Objects
lda Rehr: Journey from Russiato America

Student Introduction:

Everyday,we use,throw away,andsavemanydifferent typesof objects. Somethings
arevery special to us-family photographsheirlooms,agift from afriend, or something
we madeourselves. Othersarethingswe don't put muchthoughtto--a toothbrush,or a
comb, or apencil. All of thesethingstell ussomethingaboutwhatit is like to grow upin
Americain the twenty-first century. A photographshowseventsor peoplewho are
importantto us. A painting, drawing, or pieceof writing showswhatwe think about
what goeson aroundus. Eveneverydayobjectslike a book or aclock or atype of pen
tell ussomethingaboutthe environmentin which we live. Eachobjecttells its own story
aboutthe peoplewho ownedandusedthem. Together theseobjectscantell us piecesof
someone’dife story.

In this trunk, we will uncoverthe story of one particular personandherjourneyasan
immigrantin the late nineteenthcentury. During this time, manyimmigrantsfrom
Russia,Poland,Rumania,andother EasternEuropeancountriesflooded the shoresof
coastalcities like New York, BostonandBaltimore. Theycamewith trunksandbundles
of belongingsto establishnewlives in America. Eachimmigrant group camewith their
own unigueexperiencesandhistory. Irish immigrantscameto escapeEnglish
persecutiorandthe rampantpoverty of the 1840’s PotatoFamine. Italian immigrants
camein searchof economicopportunity. Chineseimmigrantsbeganto comein the
1850’sto work on the transcontinentafailroad. In this kit, we focuson the experienceof
EasternEuropeanlews. The trunk we will examinecontans both the objectsthat
immigrantsmight havebroughtwith themandthingsthatthey later acquiredandusedin
America. We canthink of this trunk assomethingthat you might find in the attic of an
old house—filled with the thingsthat someoneuseda very long time ago.

For the next severalclassesyou will belearningabouta youngwomannamedida Rehr-
animmigrant from a smalltown in the Ukraine. lda cameto the United Statesin the
early 1900's,alongwith thousandsf otherimmigrantsfrom Easern Europe. You will
discoverlda'sstory throughthe objects,photographsanddocumentsn this trunk. The
trunk containsitemsthattell usaboutmanyaspectof Ida'slife--asa younggirl from a
smalltown in the Ukraine, asanimmigrant, andasa new citizen of the United States.
Someof theseobjectsbelongedto Ida herself,and somewere collectedto standfor
variouseventsin Ida'slife. As we look at thethingsinside Ida'strunk, we canalsothink
aboutthe thingswe usein our own lives--and the storiesthat eachof theseitemstell
aboutusandthe time in which we live.
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LessonPlan #1: Ida Rehr, The Life Left Behind
Teacher's Guide

Overview:

Between1880-1924 manyJewsemigratedfrom EasternEuropeand settledin Baltimore
in searchof religious freedomandeconomicopportunity. lda Rehrwasoneof these
immigrants,andher storyilluminates a numberof issuesfacedby otherswho arrivedin
the United States. In this section,studentswill learnaboutlda Rehr’slife in the Ukraine
andwhy sheimmigratedto America. Studentswill havethe opportunityto examinea
photographaswell asotherobjectsandlearnhow theseobjectsshedlight on whatIda’s
life waslike beforesheimmigratedto the United States.

Trunk Objects:

Photogaph— Photoof Ida andher siblingsin the Ukraine
X Map of the Paleof the Settlement

x 1 pair of candlesticks
X
X

x

Menorah
Kiddushcup

Objectives:

x Studentswill learnaboutthe conditionsof Jewishlife in EasternEuropeandwhy
Jewsimmigratedto the United Staesbeginningin the 1880s

x Studentswill usecritical thinking skills and problemsolving skills astheylearnto
interprethistorical photographs

x Studentswill beginto usecritical andcreativethinking skills astheythink aboutwhy
certaintypesof objectshavevalue

Additional Suppliesfor Students: (makecopiesof the following documentgor your
students)

X Glossary

x Ida’s biography

X Map of Paleof Settlement

Historical Background:

Beginningin 1880andlastinguntil 1924, over twenty million immigrants, manyof them
Jewish,left their homesin Europeandjourneyedto the United States. The reasonfor this
large-scaleJewishmigration wasthe anti-Semitic policies towardsJewsin this region,
anda perceptionof the United Statesasa gloriousland of limitless opportunity.

During thereign of Alexanderll in Russia,manyliberal policies wereimplementedin
EasternEurope,including the termination of the serfsystemandthe introduction of
capitalism. Jewsenjoyedrelative freedom. After his assssinationn 1889, Czar
Alexanderlll roseto power,asanti-Semitic riots eruptedandRussia’snewrulers
introduceddiscriminatorylegislation. The resulting TemporaryLaws placedsevere
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economicrestrictionson Jews,and,in turn, led to increasedviolenceagainstthem. The
Russianleaderssupportedhis violenceasa meansof diverting attentionfrom a growing
revolutionaryanti-Czarmovement. The Black Hundred an anti-Semitic movement
supportedby the Czar,instigatedpogromsagainstJewsin Russa andneighboring
countries. Thus,the Jewsin Russiaand other countriesthroughoutEasternEurope,who
hadonceexperienceda degreeof economicandintellectual freedom,were confrontedby
increasinglyoppressiveanddiscriminatory conditions. Many optedto leaveandto
immigrateto the United Stateswherethey envisioneda goldenland free from religious
oppression.

Trunk Exploration:
Noteto Teachers:Pleasetell studentgo handleall objectsin the trunk, including the
photographswith care.

x Photograph —Ida Rehr and her siblings in the Ukraine

In this photograph)da, who is approximatelyfifteen yearsold, is standingin the back.
Her siblingsare (from left to right) Mayer, Zlotta, Hershel,and Deborah.

The photographwastakenprior to Ida’s departurefor the United States. It wasoneof the
few photographghat Ida broughtwith her on herjourney.

Begin this lessonby reviewing the backgroundinformation with your studentsusingthe
mapto showstudentswhereJewslived in EasternEurope. Let studentsknow thatthey
will beexploringthelife of oneimmigrant, who journeyedfrom the Ukraine to Baltimore
in the early 1900s. Do not give themtoo muchinformation aboutlda at this point. The
objective of the following discussionquestbnsis for the studentsto piecetogethersome
of the detailsof Ida’s life basedon this family photograph.

Hold up the photographandlet studentspassit around. Thenaskthe following
discussionquestions:

1. Whataresomeof the thingsthat you noticein this photograph?(Let the students
know thattheywill belearningmoreaboutlda, the girl standingin the backof the
photoasthey explorethe trunk.) Who do you think the other peopleare?(Introduce
Ida’s siblings.) Is this anold picture?How do we know? Whendo you think it was
taken?(around1910)

2. Wheredo you think this photographwastaken? Do you think it wastakenin the
United Statesor in anothercountry? Why? Doesthe clothing that the family
membersarewearingoffer you any clues? (Let studentsknow that the photograph
wastakenin the Ukraine beforelda left for the United States. Note that the clothes
do not look very different from whatan Americanfamily might wearin a photograph
aroundthistime.) Canwe tell anythingaboutlda andherfamily from the clothing
they arewearing?
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X

Wasthis photographtakeninside or outside? Do you notice anythingstrangeabout
the backgroundn the photograph?(Tell studentghat photographywasnot as
commonin 1910asit is today. Taking afamily photographinvolved goingto a
photographer’sstudio, and customersvould usually dressup in their finest clothing.
Becausehe photographyequipmentwasso large and cumbersomephotographavere
usuallytakeninside, in front of paintedbackdrops.)

Examinethe facial expression®f the individualsin the picture. Do the peoplein the
photographseemhappy? Why do you think this photographwastaken? (Perhaps
becausdda wasaboutto leave,andshewantedto take a photographasa reminder of
therestof herfamily with her.)

We now understandhat Ida took this photographwith herto the United Statesand
thatit wastakenprior to herdeparture. Knowing this, what doesthis photographtell
usabouthow Ida might havefelt leaving her family? Ida wasgoingto the United
Statesto join her older sister,Minnie, andheruncle, Louis. Idawould havebeenthe
oldestchild of the family still in the Ukraine during the time whenthis photowas
taken. Who is missingfrom this picture?(lda’s parents)Doesthis tell usanything
abouthow her parentsmight havefelt aboutherleaving? About differencesbetween
our families today,andlda’s family in 1910?

Do any of you haveolder brothersandsisters? How would you feel if any of them
left to live in acompletelydifferent country? Would you be happyfor them? Sad
thatyou would missthem? Would you expectfor themto write you lettersoften? To
sendmoneyfor you to comevisit them?

Jewish Ritual Objects —Menorah, Candlesticks, and Kiddush cup

Thesethreeritual objects—amenorah,a pair of candlesticksanda Kiddush cup—were
itemsthat Ida might havebroughtwith herfrom the Ukraine to the United States.
Circulate the objectsamongthe studentssothey canexaminethemandaskthemthe
following questions:

1.

2.

Whattypesof objectsarethese?Whendo you usethem?

Why do you think that Ida would’ve broughtthemwith herwhensheleft her
family in the Ukraine? Whatdoesthattell usaboutherlife in the Ukraine? Her
family’s religious observance?

Being an observantlewwasnot easyin CzaristRussia. Lighting candlesfor
Shabbatr for Chanukahwasoften a dangeroughing to do, aslit candlescould
be visible outsidethe homeandwould thenidentify the family asJewish. Why
do you think that Ida broughttheseitemswith her? To remembetherlife in the
Ukraine andherfamily’s observance?Or perhapswith the hopesthat shewould
beableto practiceopenlyasa Jewin the United States?
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4. Do you think thattheseitems would be easyto find in the United Stateswhenshe
arrivedin 1913? Why would theseitems be specialfor Ida? How do you think
shewould feel whensheusedthemin America?

Now sharelda’s biographywith the students.
SuggestedActivities:

x Havestudentspretendto be Ida writing adiary entry discussinghow shefeelsabout
leaving the Ukraine andimmigrating to the United States. Would shebe nervous?
Excited? Why or why not? Doesshewantto leave,or is sheleaving because
someoneelsewantsherto? Make surestudentanclude relevantandaccuratedetails,
suchastheynameof hervillage in the Ukraine, the namesof her siblings, andthe
nameof the ship that broughtherto the United States.

X Havestudentspretendto be oneof Ida’s siblings or her parentsandaskthemto write
adiary entry from that person’sperspective. Studentsshoulddescribetheir feelings
aboutsayinggoodbyeto a sisteror daughter. Do they think that they would havethe
chanceto seeheragain? Would they hopeto havethe chanceto travel to the US
themselves?
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LessonPlan #2: The Immigrant Experience
Teacher’s Guide

Overview:

This lessonplan exploresthe immigration process. Studentswill examinea ship manifest
to gain anunderstandingf the arduousprocessnvolved in immigrating to the United
States. Studentswill now follow lda’s story from the time whensheleavesher family to
herarrival in America.

Trunk Objects:

Ship ManifestLists (2)

Identification Tagsandimmigration documenty3)
Tin Cup (1)

PassporCover

Silver spoons(2)

Antique coins(4)

Lacetable cloth, headcovering,andclothing

X X X X X X X

Educational Objectives:
x Studentswill learnabouttheimmigration process
x Studentswill learnhow to interpreta primary sourcedocument

Additional Supplies for Students:
X Manifesttranscription(makeenoughcopiesfor all students)

Historical Background:

Theimmigrant’s journey from EasternEuropeto the United Stateswasnot an easyone.
After acquiringthe necessarypapersfor departureandboardirg the ships,immigrants
were often confinedto the steeragesectionof shipswhich could hold up to two thousand
people. In the steeragesection,immigrantswere housedn metal berthsthreebunks
high, wherethey remainedduring their two-weekjourney, amidst unsanitaryconditions
thatincluded spoiledfood andunwashedbodies. Theseconditionsoften causedllness.
Mealswereservedin dining roomswith long tables. On older ships,however,
passengersften atefrom tin messkits in their steerageguaters.

The voyageusually took approximatelytwo weeks. Upon arrival at Ellis Islandin New
York’s harbor,immigrantsdid notimmediately disembarkbut were often forcedto wait
in steeragdor daysat atime beforeboardingaferry to the immigration station. The
harborwasusually crowdedwith steamships,andasmanyas20,000immigrantswaited
for processing. The conditionson the ferriesthemselvesveresstifling. Many peopledied
from contagiousdiseasesvaiting to makethetrip acrossthe harbor.

Oncetheimmigrantsfinally landedin Ellis Islandtheywere eachgiven anumberedag

that correspondedo the pageandline numberin the ship manifestwheretheir names
appeared.Theythenformedaline, extendingall the way from the dock baggageoom
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up to the secondfloor wherethe immigrantswere metby ateamof doctorsand
inspectors. The inspectionprocessvasvery thorough,anddoctorssearchedmmigrants
for signsof diseaseand mentaldeficiencies. They were especiallyon the lookout for
trachoma,a highly contagiouseyediseaseaswell ascholera,favus(a nail andskull
fungus),andinsanity.

After the medicalinspection,immigrantswererequiredto illustrate thatthey were
competenthrougha variety of testsproving they were capable of providing for
themselvesn the United States. Often single womenand children wererequiredto show
proof thatthey knew someonen the United Stateswho would supportthembeforethey
wereallowedto leaveEllis Island. Thosewithout suchdocunentsandthosewho failed
to passthe medicalinspectionwereforbiddento leaveEllis Islanduntil they either
receivedthe necessarglocumentspr recoveredrom illness. Two percentof all
immigrantswere deportedbackto their countriesof origin becaisethey sufferedfrom an
incurablediseasepr failed to meetinspectionrequirements.

Trunk Exploration:

x Ship Manifest Lists (2)
X Identification Tags(2)

Ship Manifest #1: 1883

Ship manifestscarefully notethe namesagesandothervital information of the
passengeraboard. Officials documentedeachimmigrant’s entry on a ship, andan
accuratdist wasarequirementfor entryinto variousUnited Statesports. Thefirst
manifestlist thatwe will belooking atdoesnot containlda’s name. It is from a different
ship,the SSWeser,which originatedin Bremen,Germanyandarrivedin the Port of
Baltimore, on March 1, 1883, mostlikely afterastopin Ellis Island. We will examine
this manifestfirst to becomefamiliar with it. We will thenturn to the manifestlist in
which Ida’s nameis listed.

Oncethe shiplandedin Ellis Island,eachimmigrant wasgiven a numberedag that
correspondedo the pageandline numberin the ship manifestwherehis or hername
appeared.This tag belongedto a pasengeron the T.S.S.Nieuw Amsterdamthat left
Rotterdamon Junel5, 1907. The passenger siamewaslisted on the 4™ line of the 33
page. Again, althoughthis tag did not belongto Ida, it is similar to the type of tagthat
would havebeenassignedo her. The othertagwasusedfor mealsaboardthe ship.
Eachpassengewasallotted threemealsa day on this particular ship, the Norddeutscher
Lloyd, which sailedfrom Bremen. The hole in the middle of the cardis sothatit could
beworn overabutton The languageon this cardis German.

Thefollowing discussionguestionscanhelp studentanterpretthesedocuments.Please
notethatit is difficult to readall of the information on this copy of the original document,
which is why we havealsoincludeda transcriptionof the document. Seeif studentscan
decipherthewriting on the original documentbeforesharingthe transcriptionwith them.
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1. Takeacloselook atthe ship manifestandidentification tags. Canyou readany of
theinformation listed on them? Whatkind of documentsarethey? Whatrole do they
play in the immigration process?(At this point, explainto studentshe significance
of the ship manifest)

2. Now takeacloserlook atthe manifest. Canyou readeachcolumnhead? Wheredid
the ship originate? How manynamesarelisted on this pageof the document? What
elsecanyou tell aboutthe immigrantson boardfrom this document?(If students
havetrouble readingit, distributethe transcription.) Pleasenotethat the
transcription included hereis not an official INS document.

3. Canyouidentify afamily thatis listed on boardthe ship? How do you know thatit is
afamily? What canyou learnaboutthe family from the information listed?

4. SelectonepassengerDescribetha passenger.

5. Why do you think that theselists wererequired? (Officials at eachimmigration
stationwould havevital information abouteachof the passengerawaiting
processing.)Canyou think of why thesedocumentsare preservedn institutionslike
the JewishMuseum? (They help peoplewho areresearchingheir family history.
Ship manifestsrecordwhentheir ancestorsarrivedin the US andfrom wherethey
traveled.)

Ship Manifest #2: The Frankfurt, September5, 1913

1. Now thatyou havehada chane to examinea sampleship manifest,we will turn
to the manifestin which Ida’s nameappears.Begin by closely examiningthe
pageheadingsonthelist. What sort of information canyou gleanfrom this
document?How is this information the sameor differentfrom thefirst list you
looked at?

2. Find entry numbertwenty-eight, ChayeRosen. Chayewaslda’s given name;
Rosenwasthe nameher uncletook whenhe cameto this country. Follow Ida’s
entry all the way acrossthe page. What doesthis documentalonetell you about
Ida’s life? How old wasshewhenshecameto the United States?Who paid for
her passage™ow much moneydid shehavewhenshecame?

3. Whatdoesthis documenttell you aboutlda’s journey? How doesa ship manifest
conveythe immigrant experience?

x Tin Cup
X PassportCover
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Theseare objectsthatwould havebeenusedby Ida during her travel from the Ukraine to
the US. On older ships,immigrantsbroughtmesskits with themonboardthat contained
utensilsfor eating,including tin cupsfor drinking. The passporicoverwould havebeena
vital item for immigrants,servingasa safeplacefor a passportyisa, andotherimportant
documents. Often families would wait monthsfor the necessaryglocumentghatwould
allow themto immigrateto the US. Sometimesthe fatherwould gofirst in orderto earn
enoughmoneyto payfor thesedocumentssothatthe restof his family could join themin
the US.

DiscussionQuestions:

1. Why would thesetin cupsbe neededor Ida’s journeyfrom the Ukraineto the US?
How werethey used? What doesthattell usaboutherjourney?

2. Whatwould Ida havecarriedwithin this leathercase?Why do you think it would
havebeensoimportantfor Ida to take suchgoodcareof herimmigration documents?
Why do you think thatthe United Statesrequiredeveryonewho wantedto live in the
countryto haveidentification documents?

x Silver Spoons
X Antique Coins

Theseareobjectsthatrepresenitems of valuethat Ida might havebroughtwith her.
Silver spoonswerenot only for eating,but sometimessold asa way of gettingmoney
quickly. The coinsdatefrom early nineteenhundred.

DiscussionQuestions:

1. Why would Idawantto bring itemslike silver spoonsinsteadof money? Whatkind
of moneywould Ida mostlikely havewith her beforeshecameto the United States?
Do you think it would be worth much?

2. As ayoungwomanin the Ukraine, do you think Ida would havehadher own money?
Why or why not? How do you think shewould havebeenableto payfor herjourney
to the US? Whatwould sheneedmoneyfor onceshearrivedin the US?

X Lace Tablecloth
x Clothing
x Head Covering

Theseare examplesof the type of clothing andlinensthat Ida might havebroughtwith
her. Although thetrunk we haveis large andheavy,mostimmigrantswould havecome
with abundleon their backs. Often, clothing, tablecloths,andotherlinenswould have
beenusedto wrap otherbelongings. A lacetableclothlike this one may havebeenone of
the bestin herfamily. lda'sclothing would haveto be sturdyto withstandthe trip. She
may haveworn severallayerson the journey.
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DiscussionQuestions:

1. Look atthetype of clothing in thetrunk. Wearingtheseitems, do you think Ida
would havestoodout asanimmigrant? Why or why not?

2. Imaginewrappng all theitemsin this trunk with the tableclothandcarryingit on
your back. How would this changewhat you broughtwith you? Whatdo you think
you might leavebehind?

SuggestedActivities:

1. Haveeachstudentcreatea ship manifest,creatinga name for his or her ship, its port
of departure andits destination. Studentsshouldthencreatethe nameof afictional
character(usingan authenticEasternEuropeanJewishname)andfill in the restof
this individual's personalinformation on the manifest.

2. Havestudentscreatea passporfor Idato carryin her passporicover. They canstart
by folding togetherseveralsheetof paperto makea small book. Onthefirst page
inside, studentsshouldlist all of the information thatthey think would be necessaryo
include (dateof birth, placeof birth, hair color, etc.) They candraw a portrait of Ida
basedon the photographthey studiedin the lastlessonplan. The front of the passport
shouldbe decorated.
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LessonPlan #3 — Getting Settledin a New Land
Teacher’s Guide

Overview:

This sectionexploresida’s new life in the United States. Studentswill havethe chance
to learnaboutwhatlife waslike for Jewishimmigrantsin Baltimore in the early 20"
century,aboutthe clothing factorieswhere many of themworked, andaboutthe night
schoolwheremanyimmigrantsreceivedan education. Studentswill alsointerpretother
objectsfrom the trunk, asthey piecetogetherthis portion of Ida’s life.

Objects:

Photograph- Ida and Daniel Rehrat their Wedding
Photograph- Ida andher Siblingsin the Ukraine
Photograph- Ida’s Family with WeddingInvitation
Weddingblessing

Iron

Yiddish book

Castiron frying pan

Washboard

Map of EastBaltimore, 1863

X X X X X X X X X

Objectives:

x Studentswill learnaboutwhatlife waslike in Baltimore in the early 20" centuryfor
Jewishimmigrants

x Studentswill compareandcontrasthistorical photographsasthey usecritical thinking
skills to uncovertheir relevanceto Ida’s life in the US

x Studentswill discusssometherituals of a Jewishwedding

Additional Suppliesfor Students:
x Copiesof the weddingblessingfor students

Historical Background:

Whenldafirst arrivedin Baltimore, shelived with her older sister,Minnie, andheruncle,
Louis Rosenat 116 S. Bond Street. Ida’s uncle,Louis, hadcometo the United Statesto
escapeconscriptionin the Russianarmy. Ida’s older sisterMinnie paidfor Ida’s passage
to the United States. As a youngimmigrant woman,ldatook ajob asafactory workerin
the SonneborrClothing Factory, locatedat Prattand PacaStreetsa shortdistanceaway.
Sonneborn’Clothing Factorywasestablishedn 1853andremainedin businesuntil
1931. During its lifetime, Sonneborn’ssmployedmoreworkersthanany othercompany
in the stateotherthanBethlehemSteel.

By the 1880s,asEasternEuropeanJewishimmigrantswere startingto arrive in large
numbersto the United Statesthe clothing industry had becomeone of Baltimore’s
leadingbusinessesTherefore,it wasnot surprisingthatthis industry attractedmany new
immigrantswho settledin Baltimore. The conditionsin the factoriesand sweatshops
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were usually crowdedanduncomfortable andimmigrantsworked long hoursfor little
pay. Oftenanindividual would work in a systemknown asthe "task," in which a
worker’s paywasdetermineduponthe completionof a predeterminechumberof
garmentgfor a givenwork period. If the workersfailed to meetthis high number,wages
werereduced.

Suchconditionsled to overworkedand exhaustecemployeesvho were often unableto
meetthesetaxing demands.Due to the unsanitaryconditionsandthe closeproximity of
workersto oneanother,diseaseandillnesswere prevalentwhich led to the rapid spread
of tuberculosis. Despitetheseconditions,factory work continuedto be oneof the few
opportunitiesfor EasternEuropeanmmigrantsthat provideda settingwherethey could
communicateto otherworkersin Yiddish. Whenlda worked at Sonneborn’sshewas
requiredto work on Saturday,on Shabbat. As ayoungwomanfrom areligious family,
this presentedh conflict for Ida. In the end,however,lda decidedthat sheneededa job
soshestayedat Sonneborn’s.

As aresultof this type of work, manyimmigrantscould only attendschoolat night.
Thesenight schook providednew immigrantswith the opportunityto learn Englishand
othersubjects. The night schoolthat Ida Rehrattendedwasthefirst of its kind in the US.
HenriettaSzoldfoundedthe schoolalongwith the RussianJewishHebrewLiterary
Societyin 1889 asa meansfor providing educationto the newimmigrant community.
The night schoolopenedwith thirty pupilsin asingleroom on North Gay Street,but by
theyear1891, sevenhundredstudentseachpaid thirty centsa monthto attend. Women
werethe primary administratorsandteachersn this school. Thosewho attendecthe
night schoollearnedto readandwrite English,andthey also studiedgeographyand
Americanhistory, asaway of preparingfor attaining American citizenship.The school
becamea modelfor similar institutionsin othercities. The Englishlanguageand
Americanhistory classegaughtin the night schoolservednot only to acclimatethe new
immigrantsto Americansociety. Thesetopicswere alsotestedon United States
citizenshipexams. Therefore,the night schoolsprovidedthe necessaryools for
becomingan Americancitizen.

Trunk Exploration:

x Photograph — Wedding Photograph, June 24", 1923
x Photograph —Ida’s Family with the Wedding Invitation

This photographis from Ida’s wedding, andit showslda with herhusbandDaniel Rehr.
The womannextto heris Ida’s maid of honor,HelenCheris. The malefigure is
unknown. Ida andDaniel weremarriedat Anshe SphardSynagogueat 101-103 Aisquith
Streetand FayetteStreets. At the startof their marriedlife, Ida andDaniel lived at 623
Light Street,abovethe confectionaryshopthat Daniel ownedandoperated.

Discussionquestions:

1. Describethe photograph. Whatimportantoccasionis documentechere? What clues
tell you that? What do you think aboutlda’s dress? What type of weddingdo you
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think Ida and Daniel had? Why? Doesthis photographseemlike atypical wedding
photographthat you might seetoday? Doesanythinglook different?

2. Canwe tell anythingaboutlda andDanid’s religion basedon this photograph?What
aresomeof the thingsthat Jewsincorporatein their weddingsthat aredifferent from
other Americanweddings? (Huppah,Rabbi, specialprayers breakingthe glass).

3. Havestudentscomparethis photographto the photographthatthey previously
examinedof Idawith hersiblingsandaskif they notice any differences. Comparethe
way that Idalooks in both photographs.The wedding photographwastakenabout10
yearsafterthefirst. Doesshelook older? Is she dressedlifferently? Doesthis tell
usanythingaboutthe differencebetweenlda’s life in the Ukraine andin Baltimore?
Would a picture of Ida’s weddinglook the sameif shewere marriedin Besnovez?

Now havestudentscomparethis photographto the one of Ida’s family with the wedding
invitation. Ask studentswhat thesetwo photographdaveto do with eachother. Do they
recognizeany of the peoplein the secondphotograph?In this photograph,da’s fatheris
holding herweddinginvitation. Although Idainvited herfamily to attendthe wedding,
they could not do so. Insteadtheytook this photographandsentit backto her.

1. Examinethe clothing, facial expressionsandsettingof this picture. Whatdo they
tell you aboutthe standardof living of the peoplein this picture? How doesthis
compareto Ida’s wedding photograph?Basedon thesetwo photographswho do you
think is betteroff — Ida andDaniel in the US or Ida’s family in the Ukraine? Why?

2. Why might Ida’s family havetakenthis photographandthensentit to her? Why
would sucha photographbe valuableto Ida?

3. Whatdoesthis tell usabouttherelationshipbetweenlda andherfamily? Why wasit
importantfor Ida’s family to include the invitation asa part of this family
photogragph?

X Wedding Blessing

The nextitem thatwe will be closelyexaminingis Ida and Daniel'sweddingblessing.
The bulk of this blessingis written in Hebrew,with the sideright panelin Yiddish. This
particular blessingis very unigue. Thetwo photosat the top of the documentdo not
depictlda andDaniel; they areinsteadphotosof Ida’s sister,Zloti, andher husband,
Noach. UnderneathZloti's photois the Hebrewword kallah, meaningbride. Underneath
Noach’sphotois the Hebrewword chatan meaninggroom. The body of the text,
however,is specificto Ida and Daniel’'s marriage. The translationof the body of the
documentreads:

May He who blessesour fathers,Abraham,Isaac,and Jacob,blessthe groomandthe

bride, Mr. Daniel Rehrwith his belovedChaye,and all that is theirs, that their
fatherscommandedor their blessing,and mayHe sendblessingsand goodluck to
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all of their endeavorswith all of the peopleof Israel andtheir brethren,andlet us
say,Amen.

The side panel,written in Yiddish, reads:

God blessyouin the upcomingsimcha,andall your descendentsvith muchnachas
andjoy.

Ida’s father, Shulem,madethis blessingandsentit to his daughterin America. The
circle in the centeris meantfor the weddingcake;the two vials on the sideareto hold the
weddingwine. We do not know why Ida’s father alteredthe bottom text but not the
photographs.At thetime this blessingwaswritten, Zloti andNoachwerestill in the
Ukraine.

DiscussionQuestions:

1. Why doyouthink it wasimportantfor Ida andDaniel to havethis documentfor
their wedding? Whatdo you think it might represento them? What doesthis
documentsayaboutlda's Jewishidentity?

2. We know thatIda’s father createcthis blessingfor herwedding—a weddingthat
hedid not attend. What doesthis sayaboutlda’s relationshipwith her parents?
What doesit tell usabouthow her fatherfelt aboutthe marriage? Why do you
think this is somethingthat Ida would havesaved?

3. Look atlda’s weddingphotographandthe wedding blessingtogether. Onthe one
hand,ldawasmarriedin amodern,art deco1920'sdress. At the sametime, she
choseto be marriedin a synagogueandconsiderecherfather'sweddingblessing
importantto her. Whatdoesthis sayaboutlda’s relationshipto her Judaism?
How doesshenegotiateheridentity asa Jewandan American?

X Baltimore Map, 1863

Now turn to the map of Baltimore from 1863. Although this mappredatedda’s arrival, it
give you an approximateideaof whatthe city would havebee like. Thefour tinted
areashighlight variousstageof Ida’s life. The purple circle showsLocustPoint, the port
of entryfor Ida andthousandsf otherimmigrantswho cameto Baltimore. Thered
circle at 116 S. Bond Streetindicateslda’s fist resdencewith her sisteranduncle,

Minnie andLouis Rosen. The yellow circle showsthe SonneborrClothing Factoryat
PrattandPacaStreetswherelda worked asa seamstresgvhenshefirst cameto the
United States. The greenshadedareaat 623 Light Stred illustratesida and Daniel’s first
housetogether,abovethe confectionaryshopthatthey owned. Their houseis situated
wherethe Maryland ScienceCenterstandstoday.
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. Begin by looking at the mapasawhole. Wherearedo you seenamesof
companies?Wherearethe parksor public squares?Whereis the hospital?
Whereis thetrain station? What doesthis information tell you aboutthe growth
of the city?

. Now look at Minnie andLouis Rosen’sneighborhood.Keepin mind thatthe
entire area—from the water up—included neighborhoodghat were settledby
immigrants. Why do you think EastBaltimore wassucha fertile groundfor
immigrants? Considerthe distancebetweenLocust Pointandthe EastBaltimore
neighborhoods.

. Now look atthelocation of the Sonneborrfactory. What structureis right nextto
it? How far is it from the harbor? How is this anadvantagepoth in termsof
businessandin termsof finding aworkforce? (Relateto studentsrepresentatives
of the SonnebornCompanywould wait at the docksfor recentlydisembarked
immigrants. Any whom they sawcarrying a sewingmachinewere offeredfactory
jobs on the spot).

. Now turn to Ida andDaniel Rehr'sshopandhome. Wasthis aresidentialor
industrial area? How canyou tell?

. Finally, considerthe areaasawhole. This regionof the city containedplacesof
work, shopsresidencesaswell asnumerousplacesof worship. Many
immigrantswho settledherewould haverarely left the neighborhood. Think
abouthow far you needto goto getto the nearesigrocerystore,or shoppingmall.
How doesthis maphelp usunderstandife in the late eighteenhundredsandearly
nineteenhundreds?What doesthis maptell you aboutthe community?

Iron
x Castlron Pan
X Washboard

Theseareitemsthat Ida would haveusedin herdaily life in Baltimore. Like many
EasternEuropeanfemaleimmigrants,lda workedin aclothing factory andasa
seamstressThis iron hasa numbereight on thetop, indicating thatit weighseight
pounds.

1. Lift theiron andcad iron panto feel their weight. What doesthe weight of bothtell
you aboutwhatdaily life waslike for womenduring this time without the modern
convenienceshatwe havebecomeaccustomedo today?
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2.

Now takea closelook atthe washboard.Unlike today, washingclothesin the early
1900’swould havebeena very labor-intensiveprocess. What doesthis tell you about
the type of work that lda would havedoneat home? Imagine coming hometo do this
kind of houseworkafterafull dayatafactory, aswell asnight schoolclasses.How
doesthis objectgive usinsightinto everydaylife during this period?

What do theseobjectstell you aboutthe role of womenin Americain the early
1900's? Do you think it is the sameor different from life in EasternEuropeatthe
sametime?

X Yiddish Book

This book representshe time Ida spentasa studentin the night school. The bookis
written in Yiddish, acommonlanguageof EasternEuropeanJewsduring this time. Like
Hebrew, Yiddish is readfrom right to left, andwritten in Hebrewscript.

This book is the collectedworks of a prominentYiddish author,Morris Vinchevski.
Vinchevskiwasbornin Yanovo, Lithuania. He is referredto asthe grandfatherof
Yiddish socialistliterature,andwasan editor, poet andeducator. This particularvolume
compriseshis collectedworks, editedby CalmanMarmer.

DiscussionQuestions:

1.

Why do you think Ida might havea book like this? Whatwould havebeenthe
importanceof Yiddish in Ida'slife?

This particularbook is composedf poems,memoirs,andwritings by a Yiddish
authorwho left his homein Lithuaniafor betteropportunitiesin WesternEurope. As
ayounggirl in the Ukraine, Ida herselfwasnot sentto school. According to the ship
manifest,however,lda coud readandwrite uponarrival in the United States. Why
would abooklike this be particularly significantfor Ida? Whatdoesit helpus
understandaboutthe importanceof educationin herlife?

SuggestedActivities:

x Havestudentswrite aletter from someondn Ida’s family to accompanythe

photographdiscussecearlierin this section. Studentsshouldthink abouthow this
family memberwould feel after receivinglda’s weddinginvitation, andthey should
alsoreflect onwhatlife is like in the Ukrainefor the family thatIda left behind. A
variation on this activity is to pair studentgogether. Have one studentpretendto bea
family memberwriting to the otherstudentwho pretendsto belda. Once“lda” has
receivedthe letter from herfamily membe, sheshouldthenwrite aletter of response.

Write adiary entry for Ida on atypical day. Whendoesher day begin? How long

doesshework in thefactory? Whendoesshego to night school? What hasshe
learned? Whatdoesshedo in her sparetime? Remembeithat Ida cameto America
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without her family--doesshemissthem? Be sureto indicatein your entryif Idais a
singlewomanor alreadymarriedto Daniel. How doesthis changeherdaily life?
Ask studentgo incorporatethe objectsthey havejust examinedinto the entry.

o The JewishMuseumof Maryland 2002 22



LessonPlan #4 — Becoming an American
Teacher’s Guide

Overview:

Naturalization,the processof becomingan Americancitizen, wasthe ultimate goal of
mostimmigrantsto the United States. In this section,studentswill leam aboutthe
processof naturalizationby examiningadditionaldocumentsn the trunk. This is the last
sectionthatrelatesdirectly to Ida’s life.

Objects:
x IdaandDaniel's NaturalizationPapers

Educational Objectives:

x Studentswill learnaboutthe naturalizationprocesscirca 1900

x Studentswill learnhow to interpretan official document

x Studentswill think aboutthe strugglenewimmigrantsfacedin building anew
identity while still maintainingtiesto their heritage

Additional Suppliesfor Students:

x Copiesof the Ida andDaniel'snaturalizationdocumentsor eachstudent
x Copiesof the resourcesheet,"The Immigrant'sJourney"

Historical Background

In orderto becomean Americancitizen, immigrantswerefirst requiredto file a
declarationof intent. This documentrecordedthe applicant’spledgeto becomea United
Statescitizen, to uphold permanentesidencewithin the country,andto renounce
allegianceto othernations. After filing the declarationof intent, the applicantthenhadto
wait for a period of two to sevenyears. Whenthis waiting period wasover, the applicant
then petitionedthe courtfor citizenshipandwasrequiredto produceaffidavits signedby
two witnessesattestingto the applicant’'smoral characterandto the fact that the applicant
hadresidedwithin the United Statesfor a minimum of five years. The petition wasthen
subjectto aninvestigationanda hearingbeforeajudge. This hearingwasthe last stepin
the procedure andif the judge ascertainedhatall criteria for citizenshiphadbeenmet,
the applicantwould take an oath of allegianceto the United Statesconstitution,
renouncingall foreign allegiances. The immigrant wasthengranteda certificate of
citizenship.

Naturalization,the processof becominga full -fledged American citizen, haschanged
throughoutthe courseof Americanhistory. By the early 1920s,astheflow of
immigrantsto the United Statesincreasedjmmigration andnaturalizationlaws became
moreandmorerestrictive. The restrictive nature of theselaws resultedfrom a growing
anti-immigrant or nativist sentiment. This wasdueto the fear that the large numbersof
immigrantsliving in the US would resultin aweakeningof Americansocietyandin a
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reductionin the numbersof availablelow wagejobs. This fearresultedin achangen
immigration policy. Whathadformerly beenanopendoor policy ended. Immigration
guotaswere establishedn 1924 which, effectively, closedAmerica’s doorsto
immigrants.

Trunk Exploration:

X Naturalizatio n Documents(lda’s datesfrom 1927,Daniel’s from 1926)

DiscussionQuestions:

1.

Examineboth documentscarefully. Whatkind of information canyou learnabout
Ida andher husbandrom their naturalizationpapers?Why do you think this
information wasnecessaryto include?

Look at the datesof the naturalizationpapers. Were lda and Daniel alreadymarried?
Who receivedthe documentfirst? Is thereanythingunusualabouteither of the
documents?

Why do you think Ida savedthesedocuments?Why do you think it would be
importantto her?

Keepingin mind the photographs/ou haveseenanddiscussedsofar, what doesthe
acquisitionof thesenaturalizationdocumentgevealaboutthe evolution of Ida’s
identity? Whenshereceivedher citizenshippapers do you think shestill thoughtof
herselfasRussian? American? Both? Do you think shethoughtof herselfasan
Americanbeforeshereceivedthesedocuments?Why do you think a pieceof paper
is neededo makeit official?

SuggestedActivities:

x Createa collagerepresentingvhatit meansto be American. Studentscansearch
throughmagazinesaandnewspapergor images,aswell asusingrecycled
materials(gum wrappers price tags,food containersetc.) or any otherrelevant
materialsto includein this collage.
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LessonPlan #5: Values Clarification Activity
Teacher's Guide

Overview:
In this activity, studentswill imaginethemselvesasnewimmigrantsandassembldheir
own "trunk." Using the picturesprovided,studentswill choosewhich itemsaremost
importantto them. Eachitem hasanassignedoint value;the total pointsfor any
student'drunk cannotexceedl100. This activity canbedoneindividually, in small
groups,or asaclass.

Objects:
x Copiesof objectpicturesshouldbe givento eachchild or group.

Educational Objectives:
x Studentswill apply whatthey havelearnedto createa"trunk™ of their own, filled
with objectsthatthey think would be importantfor animmigrant'sjourney.
x Studentswill learnto prioritize whatthey choose to bring; theywill needto
decidewhatitemsareimportant,andwhatitems mustbe left behind.
x  Studentswill incorporatetheir knowledgeof animmigrant'sjourney by justifying
their choicesbaseduponwhatthey havelearned.

Additional Supplies

Studentsshouldeachhavea copy of the object picturesandexplanations. As afollow up
activity, teacherganay want studentso collect their own objectsfor a"classroomtrunk."
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PART V: CLOSING ACTIVITY --THE CLASSROOM TRUNK

For the pastseveralclassperiods, you havebeenlearningaboutwhatit waslike to bean
immigrantin the early 1900's. You haveexaminedthelife of Ida Rehrandthe choices
shemadewhenshecameto this country. We learna greatdeal abouta personbased
uponthe objectsthat he or shechoosedo bring to startanewlife. Theseitemstell us
aboutthe person'svalues,their hopesin anewland, andthe ideasaboutwhattheir new
homewill belike.

In this final activity, you will takewhatyou havelearnedandapplyit yoursef. Whatif
you hadto leavetomorrow, packup all your belongings,andleavefor acompletelynew
country? Whatwould you takewith you? Whatwould you leavebehind? Whatdo these
decisionssayaboutyou andwhat you value?

Imaginethatyou areanimmigrant comingto the United Statesjust like Ida. You must
makeimportantdecisionsaboutwhat you will bring. Will you bring food for the
journey,or rely uponthe ship'srations? Will you bring atrunk or a bundlewith your
thingswrappedinside? What personalitemswould you want to havewith you? What
objectsservea practical purpose?Which items are luxury items?

Eachobjectyou choosewill havea designatedooint value. Your trunk cannotexceeda
total of 100 points. After you haveassembld your trunk, youwill discussyour choices
with the class. As you selecteachitem, think aboutthe following questions:

1. Whatpurposedoesthis objectserve?Is it practical,sentimentalor aluxury item?

2. Why s this item importantto you? Whatvaue will it haveon the journeyor in
America?

3. Whatdoesthis objectsayaboutyou? Whatwould someoneelsebe ableto determine
aboutyou basedon this item?

Compareyour thoughtswith the class. Which itemsare commonchoices? Which items
areunique? As we haveseen,a person'dife is basedon the choicesthat he or shemakes
everyday. Ida'slife would havebeendifferentif shehadremainedin the Ukraine, just
life your life would be differentif you lived somewhereelse. The objectsyou have
examinedin the trunk saysomethingaboutthe choiceslda madein herlife, justlike the
thingsyou usesaysomethingabouthow you live. We eachmakeour own trunks
everyday-filled with all the uniqueexperiencesve havein our lives.
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VALU ESCLARIFICATION ACTIVITY

PICTURES AND EXPLANATIONS
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FOOD FOR THE JOURNEY

40POINTS
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Bringing food for the journeywould eliminate the needto rely uponthe ship
rations. For afamily, this could meanthe differencebetweenarriving in
Americahealthy or ill. Sinceajourney could lastweeks,however,this item
would take up alargeamountof room. Freshfood alsospoilsquickly.
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CLOTHING

25POINTS

Clothing is animportantitem for newimmigrantsto bring with them.
Remenber thatthey will spendseveralweekson a shipwith minimal
protectionfrom the weather. On the journey, clothing could alsobe wornin
layers. Herearesomeexamplesof modernclothing. Whatkind of clothing
do you think would be mostusefulfor thetrip? Why?
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LINENS

25POINTS

Linenswould not only be usedto furnish anewhome,but alsoto bundle
itemsto bring on the ship. Many immigrantscamewith bundlesstrappedo
their backs;few immigrantswould havecomewith trunksor luggage.
Linens servedtwo importantpurposesasbeddingfor anewhome,andasa
way of packingone'sitemsfor thelong journey.
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JEWISH RITUAL ITEMS

20POINTS EACH

Seder Plate

Spice Box

Hanukkiah

TheseobjectsrepresenvariousJewishritual items. Although theseobjects
are not essentiafor survival in America, they would be necessaryo
maintaina Jewishlife. Whatitemsdo you think would be the most
importantto have? What holidayswould a newimmigrant observe?What
might be moredifficult? Think of otherritual objects not shownhere-what
would you bring?
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FAMILY PHOTOGRAPHSAND LETTERS

20POINTS

Lettersand photosare examplesof itemsimmigrantsmay havebroughtto remind
themselveof their homesandfamilies. Remembethatone of the few itemslda

broughtwith herwasthe lastphotographof herselfwith herfamily. What photos
would you bring? Is therea specialletter from someonethat you would want with

you? Why arethesethingsimportant?
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COOKING ITEMS

35POINTS

Potsandpanswould havebeenbulky but usefulitemsto havebothon an
immigrant'sjourney andfor life in America. Someimmigrantsbrought
small messkits to eatfood on the ship. The potsandpansthatimmigrants
like Ida might havebroughtwould probablybe madeof castiron, or some
otherheavy,durablemetal. For a Jewishfamily, potsandpanswere
importantfor anotherreasonaswell--their cookwareneededo be kosher.
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VALUABLES TO SELL

40POINTS

Immigrantscoming from EasternEuropewould not havebeenableto bring
over vastamountsof cashwith themto Americafor the simplereasonthat
they would not havehad accesgo Americanmoney. Instead,some
immigrantsbroughtover valuableitems-gold or silver jewelry, for
example-thatthey could thensellin America. Theseitemstook up little
spaceandheld muchvalue. Thatis, if your family could afford to own such
itemsin thefirst place.
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LUXURY ITEMS

S0POINTS

Although theitemsshownherearenot the kinds of objectsthat Ida would
havehad,the picturesaboverepresentvhatwe will call "luxury items."
Thesearethingsthatarenot essemal to survival in America. Theyare
usually expensivedifficult to transport,andeasyto breakor lose.
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GLOSSARY OF TERMS

Czar Alexander Il The Czarof Russiain the late nineteenthcentury,Czar Alexander
[l enactedoppressivdaws governingwhere Jewscould live within Russianboundaries.
He alsoinstigatedpogroms organizedlooting, destructionof property,andmurderin
Jewishareasthat wereled by membersof the government.

Ancestors Peoplefrom whom oneis descendedfor example,grandpaentsandgreat
grandparents.

Ashkenazi The medievalHebrewnamefor Germany. Ashknenazim(pl.) areJewswho
cantracetheir origins to Centraland EasternEuropewhereYiddish wasthe common
language.

Assimilation A term usedto describethe absorpton of immigrantsor a culturally
distinct groupinto the mainstreamculture.

Citizen A personwho is a permanentesidentof a countryandis, therefore,entitled to
certainrights andprivileges,suchasvoting in elections. Someonewho is not bornin the
US mustgo throughalegal procedurein orderto becomean American citizen.

Ellis Island Locatedin New York’s harbor,Ellis Islandwasanimmigration stationthat
servedasthe gatewaythroughwhich morethan 12 million immigrantspasseetween
1892 and1954in their searchfor freedomof speechandreligion, andfor economic
opportunityin the United States.

Genealogy Theresearchof afamily history or family tree.

Immigrant An individual who leaveshis or her country of birth andsettlespemanently
in anothercountry.

Immigrate Theactof settlingin anew country.

Manifest List A passengelist, preparedoy a ship’s captain,which documented
passengemnformation on boardeachvessel. Theselists providedinformation about
immigrantsaboardeachship to immigration officials.

Nativism An anti-foreignerand anti-immigrant sentimentthat gainedmomentumin the
United Statesduring the 19" andearly 20" centuriesandeventuallyled to the
implementationof strict immigration quotasin 1924.

Naturalization The processby which animmigrant becomesa citizen of the country
wherehe or shesettles.
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Oral History A primary resourcedocumentthatis createdin aninterview settingfor the
purposeof collecting andpreservingfirst-handinformation.

Pale of Settlement Twenty-five Russianprovinceswherethe Czaristauthorities
restrictedthe permanentesidenceof Jews. The Jewswere confinedto this areaby laws
of 1795and1835.

Pogrom The Russianword for “thunderstorm,”this term describeghe violent attacks,
sanctionedby the Czars,on Jewsthat beganin the 1880sandlastedthroughthe Russian
Revolutionin 1917.

Shtetl The Yiddish word for a Jewishsmalltown in EasternEurope.

Sweatshop Partof the factory systemthat employed immigrantsto manufacture
clothing. Sweatshopsvere subcontractorshat operatedout of the owners’ apartmentsor
otherinformal workplace. In general,conditionswereworsein sweatshopshanin larger
factories,becausespacewasso crowdedandthey werenot asregulated.

Szold, Henrietta (1860-1945) American Zionist leaderwho wasbornin Baltimore and
wasthe founderof Hadassahthe Women’sZionist Organizationof America, in 1912.

Yiddish A languagecomprisedof a combinationof Germanand Hebrew that wasthe
primary languagespokenby EasternEuropean]ews.

Zionism A Jewishmovementthatarosein the late 19" centuryin responseo growing

anti-Semitism. Its founderssoughtto re-establisha Jewishhomelandin Palestine.
Modern Zionismis concernedwith the supportanddevelopmentf the Stateof Israel.
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Ida Rehr: Inventory List

Pleasereturnthe binderwith thetrunk. Feelfreeto copyanypageshatyou feel you
need. Whenyou repackyour trunk, pleasebe sureto include all of the following objects
andsupplies:

Photos:

x |da Rehrandherfamily in the Ukraine, circa 1910

x ldaRehrat herwedding,circa 1923

X Weddingblessingfor Ida andDaniel Rehr

x Ida Rehr'sfamily holding weddinginvitation, circa 1923

Documents:

Ship manifestlists (2)

Map of the PaleSettlement

Map of Baltimore, 1863

Naturalizationpapers(2) for Ida RehrandDaniel Rehr
3 shiptags

X X X X X

Objects:

Kiddushcup
Hanukkiah

2 candlesticks
Castiron frying pan
Iron

2 silver spoons

4 antiquecoins

1tin cup
Leatherpasport cover
Yiddish book
Lacetablecloth
Laceheadcovering
Black jacket

Blue skirt
Washboard

X X X X X X X X X X X X X X X
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Biography of Ida Rehr

Ida Rehrwasborn ChayeBezoomnaon August12, 1896in Besnoveza small Jewish
town, with a populationof 225 people,in the Ukraine. Her family wasHasidic,andlda’s
father, Shulem,wasthe Rabbiof thetown. Ida hadoneolder sister,Minnie, andfour
othersiblings: Mayer, Zlottamy (Zlotti), Herschel,andDevorah. Ida’s uncle, Louis, had
immigratedto Baltimore in the early 1900’sto avoid conscriptioninto the Russianarmy.
It wasat this point that Ida’s uncle changedhis last nameto Rosen. Ida’s sisterMinnie
soonfollowed, andon Septembeib, 1913, 1da arrived at LocustPointin Baltimore
aboarda ship called the Frankfurt. Idawasseventeeryearsold. The ship manifest
indicatesthat Minnie paidfor Ida’s passagéo the United States;lda arrived with five
dollarsin herpocket. Her fatherandthe restof herfamily remainedbehindin the
Ukraine.

Idafirst settledin East Baltimore at 116 S. Bond Street,whereshelived with heruncle
andsister(seel863Map of Baltimore). EastBaltimore washometo alarge Jewish
immigrant community. Shefound work at Sonneborn’sClothing Factoryat Prattand
PacaStreets(seel863Map of Baltimore)}—a companythat employeda large numberof
immigrants. lda attendednight schoolto learn English language American history, and
othertopics necessaryor the citizenshipexam. During this period, Ida maintainedclose
contactwith herfamily in the Ukraine.

In 19231da met Daniel Rehr,an Austrian Jewishimmigrant, andthey were marriedon
June24,1923. Although herfamily could not attendthe wedding, Ida’s father Shulem
senther ahandcraftedveddingblessing(seeWeddingBlessing). Ida and Daniel had
threechildren: Aaron Jerome Dorothy, andElaine. By 1926,two yearsafter Aaron was
born, the couplehad movedto 623 Light Street,wherethe Maryland ScienceCenter
residestoday. They owneda confectionaryshopat thataddressand lived aboveit. Later
thatyear, Daniel receivedhis citizenship;lda’s naturalizationcameayearlaterin 1927.
Therestof Ida’s family remainedin the Ukraine. Her entire family, with the exceptionof
heryoungestsister,waskilled during the Holocaust. Ida died in Baltimore on August 26,
1988, at the ageof ninety-two.
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The Immigrant’'s Journey

Theimmigrant’s journey from EasternEuropeto the United Stateswasnot an easyone.
After acquiringthe necessarpapersfor departureandboardingthe ships,immigrants
were often confinedto the steeragesectionof shipswhich could hold up to two thousand
people. In the steeragesection,immigrantswere housedn metal berthsthreebunks
high, wherethey remainedduring their two-weekjourney,amidstunsanitaryconditions
thatincluded spoiledfood andunwashedodieswhich causednany casesof sea
sickness.Mealswere servedin dining roomswith long tables. On older ships,however,
passengersften atefrom tin messkits in their steerageguarters

Upon arrival at Ellis Island,immigrantsdid notimmediatelydisembarkbut were often
forcedto wait in steeragdor daysat atime beforeboardingaferry to theimmigration
station. The harborwasusually crowdedwith steamships,andasmanyas20,000
immigrantswaited for processing. The conditionson the ferriesthemselvesvere stifling.
Many peopledied from contagiousdiseasesvaiting to makethetrip acrossthe harbor.

Oncetheimmigrantsfinally landedin Ellis Islandtheywere eachgiven anumberedag
that correspondedo the pageandline numberin the ship manifestwheretheir names
appeared.Theythenformedaline, extendingall the way from the dock baggagaoom
up to the secondfloor wheretheimmigrantsweremet by ateamof doctas and
inspectors. The inspectionprocessvasvery thorough,anddoctorssearchedmmigrants
for signsof diseaseand mentaldeficiencies. Theywere especiallyon the lookout for
trachoma,a highly contagiouseyediseaseaswell ascholera,favus(anal andskull
fungus),andinsanity.

After the medicalinspection,immigrantswererequiredto illustrate thatthey were
competenthrougha variety of testsproving they were capableof providing for
themselvesn the US. Often singlewomenandchildrenwererequiredto show proof that
they knew someonen the US who would supportthembeforethey were allowedto leave
Ellis Island. Thosewithout suchdocumentsandthosewho failed to passthe medical
inspectionwereforbiddento leaveEllis Islanduntil they eitherreceivedthe necessary
documentspr recoveredrom illness. Two percentof all immigrantswere deportedback
to their countriesof origin becausehey sufferedfrom anincurablediseasepr failed to
meetinspectionrequirements.
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Immigrati on History Resources

Booksfor Teachers:

X

X

JoyceAntler, The JourneyHome: JewishWomenandthe American Century, New
York, 1997.

JamesCiment (editor), Encyclopediaof American Immigration, Armonk, NY, 2001.
IsaacM. Fein, The Making of an American JewishCommunity:TheHistory of
Baltimore Jewryfrom 1773to 1920, JewishPublicationSocietyof America, 1985.
SamuelJoseph Jewishimmigration to the US from 1881— 1910 New York, 1914.
Arthur Kurzweil, From Generationto Generation:How to Trace Your Jewish
GenealogyandPersonaHistory, New York, 1994.

Avrum K. Rifman, Centennialof EasternEuropeanJewishimmigration, 1882-1982:
Exploring the Immigrant Experienceof Baltimore asa GatewayCity, Baltimore,
1982.

RobertA. Rockaway,Wordsof the Uprooted:Jewishimmigrantsin Early 20"
CenturyAmerica.

YaakovRo'i (editor), JewsandJewishLife in Russiaandthe SovietUnion, Portland,
OR, 1995.

Loretto DennisSzucs.Ellis Island: Tracing Your Family History ThroughAmerica’'s
Gateway Provo,Utah, 2000.

Booksfor Students:

X
X

CynthiaKlinkel andRobertB. Noyed, Ellis Island ChanhassenyIN, 2001.

Kathryn Lasky, Dreamsin the GoldenCountry: The Diary of ZipporahFeldman
New York, 1998.

Milton Meltzer, The JewishAmericans:A History in Their Own Words 1650 — 1950,
New York, 1982.

RonaldTakaki. A LargerMemory: A History of Our Diversity with Voices. New
York: Little, Brown, and Company,1998.

WebSites:

X

X

X

X

www.ellisisland.org— Ellis Island’sweb site, virtual tours of exhibitions, on-line
passengesearch

www.dreamsoffreedom.org virtual toursof immigration museumin Boston,sample
lessonplans

http://library.thinkquest.@g/~26786/en/introduction- “From OneLife to Another” —
articlesaboutdifferent ethnic groupimmigration stories

www.jewishgen.org- connectsesearcheref Jewishgenealogyworldwide
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