
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Paving Our Way: 

Early Maryland Jewish Life
1632-1845

  

A Living History Resource Kit  
 

Presented by the Jewish Museum of Maryland 

 
 



© The Jewish Museum of Maryland, 2005 2

Paving Our Way: Early Maryland Jewry, 1632-1845 
Project Team 

 
Project Directors: 

Lauren Silberman, Education and Programming Coordinator,  
Jewish Museum of Maryland 
Deborah Cardin, Director of Education, Jewish Museum of Maryland 
 

Research: 
 Ayda Rottman, Intern, Jewish Museum of Maryland 
 Deb Weiner, Research Historian, Jewish Museum of Maryland 
 Erin Titter, Archivist and Librarian, Jewish Museum of Maryland 
 
Special Thanks: 

Eric L. Goldstein, Emory University 
Paul P. and Rita Simon Gordon, authors,  The Jews Beneath the Clustered Spires 
Silas D. Hurry, St. Mary’s City 
Sasha Lourie, Maryland State Archives 
Dr. Edward C. Papenfuse, Maryland State Archives 
Elisabeth Proffen, Maryland Historical Society 
Harvey Schwartz, Volunteer, Fort McHenry and Jewish Museum of Maryland 
Brenda Silberman, Shelby County Schools, Tennessee 
Emily Oland Squires, Maryland State Archives 
Susan G. Wilkinson, St. Mary’s City 

 
Special thanks to Leora Pushett and the Center for Jewish Education (CJE).  
 
This program was made possible with generous support from the Jacob and Hilda 
Blaustein Foundation for the Enrichment of Jewish Education of THE ASSOCIATED: 
Jewish Community Federation of Baltimore. 
 
The Jewish Museum of Maryland is an agency of THE ASSOCIATED: Jewish 
Community Federation of Baltimore. 
 
To reach the Education Department of the Jewish Museum of Maryland, please call 
410.732.6400 ext. 36 or 29.  
 
 
 
 
 
  
 

 
 
 



© The Jewish Museum of Maryland, 2005 3

 
 

Table of Contents 
 

Note to Teachers         4 

MSDE Voluntary Social Studies Standards      6 

Suggested Lesson Plans        8 

Maryland Timeline: 1632 – 1845       9 

Using Primary Sources        12 

Lesson Plan 1: Exploring Their Lives: Primary and Secondary Sources  14 

Lesson Plan 2: The Trials and Tribulations of the Toleration Act   30 

Lesson Plan 3: The Fight for the Jew Bill       43 

Glossary          54 

Unlocking History’s Secrets: Teacher Answer Key     56 

Reproduced Images Inventory       58  

Early Maryland Jewish History Resources      59 

Evaluation Form         60 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 



© The Jewish Museum of Maryland, 2005 4

 
 

Paving Our Way: Early Maryland Jewry, 1632-1845 
Note to Teachers 

 
Grades 3 – 5  
 
This outreach kit is intended to bring a piece of the museum into your classroom.  A 
unique aspect of the museum experience is its ability to convey history through the 
archives contained within its collection.  Students have the opportunity to become 
engaged in the stories behind the archives themselves as well as the period in history 
from which they came.  Contained within this kit, you will find reproductions of objects, 
images, and documents from the mid 17th to early 19th centuries. Through these artifacts, 
students will learn how to read and interpret primary source materials. They will think 
about the practice of collecting and enrich their understanding of local Jewish history, as 
they learn about various aspects of Jewish life in colonial and federal Maryland.  
 
This kit has three sections: Exploring Their Lives: Using Primary Sources, The Trials and 
Tribulations of the Toleration Act, and The Fight for the Jew Bill. The kit includes 
reproductions of important legislative documents and newspaper articles as well as 
personal memorabilia, such as paintings and notebooks.  The paintings and documents 
are reproductions from the archives of the Jewish Museum of Maryland, American 
Jewish Historical Society, the Maryland Historical Society, and the Maryland State 
Archives. The students can carefully handle all objects, images, and documents.  
 
The kit has several main objectives: 

 
�x To explore the national celebration of the 350th anniversary of Jews in 

America 
�x To familiarize students with colonial and federal Maryland life 
�x To present students with the opportunity to interpret how Jews 

experienced colonial and federal life in Maryland 
�x To compare and contrast Jewish and American identities 
�x To introduce important documents of the Maryland legislature  
�x To introduce students to the concepts of object-based learning 
�x To teach students how to interpret maps, paintings, and documents 
�x To engage students with primary source materials 
�x To encourage students to explore their own lives  
�x To understand the origins of modern Maryland Jewish life 

 
Kit activities are organized according to time periods and legislation that correspond to 
significant change in Maryland and Jewish life. Each lesson plan includes objectives, a 
teacher’s guide, background information, case studies, and student activity sheets. 
Several images, documents, and objects are often grouped together. Any supplies needed 
are listed in each lesson plan.  
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The kit is organized thematically. A timeline is also included. You may wish to guide the 
entire class through these activities or divide the class into several groups and rotate them 
through “stations” of early Maryland Jewry.  For teachers with limited time for these 
lessons, please review the suggested lesson plans. Please see the kit inventory list for an 
explanation of all images, objects, documents, and supporting materials.  
 
We hope that you will find this kit engaging and enjoyable. The education staff welcomes 
your comments and evaluation of this kit. Please feel free to contact us with any 
questions, comments, or problems you may have. 
 
Lauren Silberman     Deborah Cardin 
Education and Programming Coordinator  Education Director 
410.732.6400 ext. 29     410.732.6400 ext. 36 
lsilberman@jewishmuseummd.org   dcardin@jewishmuseummd.org 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



© The Jewish Museum of Maryland, 2005 6

 
 

MSDE Voluntary Social Studies Standards 
 
Grade Level: This kit is recommended for grades 3 – 5. It can be modified for additional 
grades. 
 
Grade 3 
4.4. Explain the rights and responsibilities of being a member of the school and the 
community. 
a. Describe the responsibilities of being a good citizen such as voting, being informed, 
following laws, participating in government, and volunteering. (Jew Bill)  

 
Grade 4 
1.2. Explain the significance and chronology of key historical events during early 
settlement in Maryland using a variety of primary and secondary sources. (Timeline, 
Exploring, Toleration Act) 
2.1. Locate places and describe the human and physical characteristics of those places 
using geographic tools. 

a. Describe geographic characteristics of Maryland using maps. (Exploring) 
3.2. Analyze the documents, and democratic ideas that developed in the Maryland 
Colony. 

a. Analyze how colonial law influenced individuals in Maryland and other colonies 
such as Indentured servants contracts, Tolerance Acts of 1649, Maryland State 
Charter of 1641. (Toleration Act) 

b. Describe how Maryland State Constitution included democratic principles and 
values. (Jew Bill ) 

5.3. Describe cultural characteristics of various groups of people. 
a. Identify different religious, economic, and ethnic groups that migrated to the 

Maryland colony. (Exploring) 
b. Describe the similarities and difference of religious, ethnic, and economic groups 

during colonial Maryland (Exploring) 
 
Grade 5 
1.3. Analyze the growth and development of Colonial America using a variety of primary 
and secondary sources. 

a. Describe the religious, political, and economic motives of individuals who 
migrated to North America and the difficulties they encountered. (Exploring ) 

2.1. Locate places and describe human and physical characteristics of those places using 
geographic tools. (Exploring) 
4.4. Describe the rights and responsibilities of being a citizen of the United States. 

a. Describe responsibilities associated with certain basic rights of citizens, such as 
freedom of speech, religion, and press, and explain why these responsibilities are 
important. (Toleration Act, Jew Bill ) 

5.3. Describe and compare cultural characteristics of various groups of people in the 
American Experience. 
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a. Identify different religious, economic, and ethnic groups that migrated to the 
American colonies. (Exploring) 
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Suggested Lesson Plans for Teachers 
 
Depending upon your own time constraints, you may wish to use only parts of the 
provided curricular materials. The following lesson plans are intended to help you 
implement this kit in a way that will best fit your needs. Please note that we have 
included extensive resource materials for you to use at your discretion. These additional 
sheets are included as background material for various people and ideas that arise within 
the context of the early Maryland Jewish experience. We recommend that you provide 
every student with a copy of the newspaper beginning each section, which serves as a 
student introduction. The lessons outlined here are meant as suggestions only. We 
welcome your input about what works best in your classroom.  
 
The first section, Exploring Their Lives: Using Primary Sources, will last 
approximately 60 minutes. While it is recommended to begin with this section, each 
section is designed to stand on its own. 
 
Both the sections, The Trials and Tribulations of the Toleration Act and The Fight 
for the Jew Bill  last approximately 25 minutes each.  
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Early Maryland Timeline (1632 – 1845) 
 
1632 - King Charles I of England grants Cecillius Calvert a charter for the colony of 
Maryland. Calvert names the colony Terra Maria, or Maryland, in honor of Queen 
Henrietta Maria. Calvert, a Catholic, establishes Maryland as a haven for Catholics 
persecuted in England.  
 
1633 - Two English ships, the Ark and the Dove, arrive in Maryland. Leonard Calvert 
travels on the Ark and becomes Maryland’s first governor. 
 
1634 - St. Mary’s City is the first city established in Maryland and the fourth permanent 
English settlement in America. St. Mary’s City becomes Maryland’s first capital city. 
Today, it is Annapolis.   
 
1649 - Maryland passes the Act Concerning Religion, also known as the Toleration Act.  

- Puritans establish the city of Providence, which later becomes Annapolis. 
 
1654 -Twenty three Jews arrive in New Amsterdam (later New York) establishing the 
first Jewish settlement in North America.  
 
1656 - Jacob Lumbrozo, a Jewish doctor, comes to Calvert County.  He is the first known 
Jew in Maryland.  
 
1658 - Lumbrozo is put on trial for violating the Toleration Act. He is not convicted.  
 
1664 - Slavery becomes legal in Maryland. 
 
1692 - William and Mary become King and Queen of England. They require all English 
citizens to become members of the Anglican Church. The Toleration Act is repealed and 
oppression towards Catholics begins.  
 
1695 - Annapolis becomes Maryland’s new capital city.   
 
1727 - The Maryland Gazette newspaper is founded. 
 
1729 - Baltimore is founded. 
 
1742 - Jewish residents, Henry Lazarus and Levy Cohen, establish one of Frederick’s 
first businesses.  Their store is called Henry Lazarus and Company and sells general 
merchandise. 
 
1748 - Isaac Navarro, a Sephardic Jew, begins a chocolate and snuff business in 
Annapolis. Navarro places an ad in the Maryland Gazette.   
 
1761- King George III is crowned king of England. 
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1762- Moses Mordecai, a Jewish merchant, begins a business in Annapolis.  He sells 
buttons, needles, shoe buckles, and tobacco.  
 
1771-1776- England levies heavy taxes on the colonists to help pay for its expenses in the 
Seven Years War. The colonists protest that the taxes are oppressive. The British refuse 
to lighten taxes on the colonists. The American Revolution begins. 
 
1773- Benjamin Levy is the first Jew to settle permanently in Baltimore.  Levy opens a 
store on Market Street.  He sells wines, spices, corks, tea, coffee, chocolate, buckets and 
pails, salmon, beef, blankets, rugs, hats, and umbrellas. The ad he places in the Maryland 
Journal and Advertiser is the largest ad in the paper.  
 
1774- In response to hefty taxes levied against tea, Samuel Adams and Paul Revere lead a 
group of colonists, disguised as Native Americans, onto British ships and throw over all 
its tea into the Boston harbor.  
 
1774- The tea-laden ship, Peggy Stewart, is burned in Annapolis harbor.  

 
July 4, 1776- The Continental Congress issues the Declaration of Independence. Four 
Marylanders sign the Declaration of Independence. 
 
1776- The Maryland State Constitution is ratified. Article 33 of the Maryland State 
Constitution grants freedom of worship to all Christians. This ends Catholic oppression in 
Maryland. The Maryland State Constitution prohibits Jews and other non-Christians from 
holding public office.  
 
1780- Widowed Shinah Solomon Etting moves her family to Baltimore from 
Pennsylvania and opens a boardinghouse “for gentleman.”  
 
1781- The British surrender at the Battle of Yorktown.   
 
1783- Annapolis becomes the temporary capital of the United States of America. 
Annapolis serves as the nation’s capital until August 1784. 
 
1784- Congress ratifies the Treaty of Paris in the Maryland State House in Annapolis. 
The treaty establishes peace between England and America, officially recognizing 
American independence. 
 
1784 – Judith Cohen moves her family to Baltimore from Virginia because Maryland 
colleges are open to students of all religious backgrounds.  
 
1788- Maryland becomes the seventh state to ratify the United States Constitution. 
 
1789- The United States Constitution is accepted by all states in the United States. 
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1791- The Bill of Rights is ratified by the United States. The Bill of Rights guarantees all 
Americans freedom of speech and freedom of religion. 
 
1791- Maryland donates land for the establishment of nation’s capital, Washington D.C. 
 
1797- Solomon Etting, a Baltimore Jew, petitions the Maryland State Legislature to 
abolish the requirement of an oath of faith in Christianity to practice law, become a 
commissioned officer, or hold public office in Maryland. His bid fails.  
 
1798 - The Baltimore Independent Blues Company elects Lt. Reuben Etting as their 
Captain. However, the state-required Christian oath prevents his commission. 
 
1801– President Thomas Jefferson appoints Reuben Etting as U.S. Marshall for the 
District of Maryland. This is the first federal appointment of a Jew.  
 
1812- America fights the British to assert its navigation rights in the War of 1812 
 
1814- The British burn Washington D.C. and then bombard Fort McHenry in the Battle 
of Baltimore. Several Jews fight with a militia at Fort McHenry. Francis Scott Key writes 
The Star Spangled Banner after seeing the flag of Fort McHenry flying after the Battle of 
Baltimore.  
 
1818- Thomas Kennedy, a Maryland State Legislator, champions the rights of the Jews of 
Maryland. He introduces the first draft of the “Jew Bill”. The bill does not pass. 
 
1826- The “Jew Bill” is passed in the Maryland State Legislature.  The bill gives Jews 
full rights as citizens of Maryland. It does not amend the Maryland State Constitution.  
 
1827- Two Jews, Jacob Cohen and Solomon Etting, are elected as members of the 
Baltimore City Council. 

 
1829- Nidchei Yisrael (the Scattered of Israel) is the first Jewish congregation in 
Maryland to obtain a legal charter.  It is largely a congregation of Ashkenazic Jews 
originating from Germany. It becomes known as Baltimore Hebrew Congregation.  

 
1845- Nidchei Yisrael builds the first synagogue in Maryland, now known as the Lloyd 
Street Synagogue.  
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Using Primary Sources 
 
Primary source documents provide unique opportunities for your students to explore an 
array of historical topics from a unique perspective.  While textbooks provide second-
hand information about a particular period in time, primary source documents share 
eyewitness accounts of a specific event by participants who often have first-hand 
knowledge of what transpired.  
 
This kit includes several reproduced primary and secondary sources about Maryland 
Jewish life in the colonial and federal period.  
 
Primary Source – material that is contemporary to the time period in question.  It can 
take the form of a letter, journal entry, newspaper article, map, tape recording, 
photograph, or manuscript.  A document created by an individual who actually saw or 
participated in an event often shares that individual’s impressions of what took place.  
Other forms of primary source materials include legal documents, such as citizenship 
papers, passports, and ship manifests.  While these kinds of documents are accounts of an 
event, they were created during the time period and can help us construct what life was 
like at that time.  
 
Secondary Source – a document created by someone who was not present when the 
event took place.  Secondary sources often provide an analysis of a primary source. 
 
As you introduce primary source materials to your students, ask them the following basic 
questions:  
 
�x What type of source are you examining?   
�x When was it created? 
�x Who created it? 
�x Did this person have first-hand knowledge of the event, or did he or she record what 

others saw or heard? 
�x Why do you think it was created?  What is its purpose? 
�x Are there any distinguishing marks or features on it (corrections, notes in margins, 

etc.)? 
�x What can we tell about the person who created this source by reading it? 
�x What does it tell us about the time period that is being studied? 
�x Is this source meant to be public or private?  How can you tell? 
 
Students should also be asked to give their opinions about the validity of the document: 
 
�x Is this source an accurate representation of the time period in question?  Why or why 

not? 
�x Should one person’s opinions about a time period be accepted as the one true version 

of what happened? 
�x What are some things that could lead a person to write what is recorded in this 

source? 
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�x Are there any questions left unanswered by this source? 
�x If you could ask the author any questions, what would they be? 
 
To assist you, we have included a document analysis worksheet entitled, Unlocking 
History’s Secrets, which helps students understand the basics of any document. This 
worksheet is included in each lesson plan.  
 
After completing this kit, you may wish to bring your class to the Jewish Museum of 
Maryland to explore primary and secondary source documents in the archives. 
Other topics that are explored in the archives of the Jewish Museum of Maryland include: 
 
�x Early history of Jews in Maryland – The Jew Bill  
�x Papers belonging to prominent Maryland Jews – Henrietta Szold, Aaron Friedenwald, 

and others 
�x Immigration history – ship manifests, naturalization papers 
�x Genealogy – family research sources 
�x Jewish military involvement  
�x Zionism – Henrietta Szold papers, Harry Greenstein papers 
 
 
Web sites that explore using primary sources in the classroom: 
�x www.nara.gov – National Archives site, reproduction of documents, lesson plans 
�x www.ohiohistory.org/resource/teachers/primary.html – Ohio Historical Society, 

lesson plans 
�x http://memory.loc.gov/ - American Memory Collection – lesson plans on using 

primary sources and immigration history 
�x http://fisher.lib.virginia.edu/census/ - Census browser 
�x http://scriptorium.lib.duke.edu/scriptorium/about.html – Digital Scriptorium, Duke 

University 
�x http://www.archives.state.al.us/teacher/psources.shtml – Alabama Department of 

Archives and History 
�x www.loc.gov – Library of Congress 
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Lesson One 
Exploring Their Lives: Using Primary Sources 

Teacher’s Guide 
 
 

 
 
 
 
Materials Needed for this Lesson: 
Included in this Kit:  

1. Primary Source Reproductions for each station 
2. Exploring Their Lives Newspaper to make copies of for each student 
3. Unlocking History’s Secrets worksheets to make copies of for each student 
4. General instructions for each station  
5. Background information for the teacher 
6. Ink brayer, inks, and board for Station #1 
7. Game board and pieces for Station #2 
8. Ink bottle for Station #3 

 
Not Included: 

1. Art supplies for each station: 
 

�x Newspapers 
�x Styrofoam trays (can also use 

Styrofoam plates.) 
�x Scissors  
�x Pencils  
�x Construction Paper 
�x Unwrapped crayon 
�x Straws 
�x Paper 
�x Paper towel 

�x Chair 
�x Student to model 
�x Lamp for making shadow of 

model’s head 
�x Large sheets of black paper  
�x Tape 
�x White crayons 
�x Gluesticks 
�x Other construction paper 
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Exploring Their Lives: Using Primary  Sources 
Teacher’s Guide 

 
Overview:  
 
This section will focus on teaching students how to distinguish between primary and 
secondary sources and how to interpret them. Students will learn about different types of 
primary source documents and the information they provide about specific historical time 
period, individuals, and events.  
  
Primary Source Reproductions: 

�x American and Daily Advertiser, 1800 
�x Will of Henry Lazarus, 1778 
�x Penmanship Book, Israel Cohen, 1827 
�x Cohen Family Silhouette, 1840 
 

Student Materials:  
�x Everyday Life Newspaper 
�x Unlocking History’s Secrets 
�x Station Sheet #1: Class Newspaper 
�x Station Sheet #2: Are We There Yet? 
�x Station Sheet #3: Quill Pens 
�x Station Sheet #4: Silhouettes 

 
Supplemental Materials:  

�x Background Information 
�x Biography of Henry Lazarus 
�x Biography of Etting and Cohen Families 
�x Suggested Activities 

 
Lesson Plan Preparation:  
 

1. Review all supplementary material. 
2. Set the class up into four stations following the instructions on each Station Sheet. 
3. Make copies of the Maryland Advertiser for each student to review. *Please note 

that this is a fictional newspaper. Spend a few minutes discussing what topics 
the newspaper is addressing and answering any questions students may have.  

4. Each group will spend 10 minutes at each station. They will first use the 
Unlocking History’s Secret worksheet to explore that station’s primary source 
reproduction. Afterwards, they will follow the instructions to either make a craft 
or participate in an engaging activity related to the primary source reproduction.  

5. After ten minutes, each group will move to the next station.  
6. Review with students what they have learned from each station and answer 

questions.  
 

 



© The Jewish Museum of Maryland, 2005 16

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Paving Our Way: the Jews of Early Maryland 
 
Maryland  - Imagine living in Maryland in the late 
1700s. Your state is a part of a brand new  country 
called America. There is an amazing document called 
the Constitution giving you all sorts of freedoms. You 
could even become president of this new nation! 
However, because you are living in Maryland, many of 
these freedoms have been restricted. Wh y? Because you 
are Jewish. You realize this is not fair, and you decide 
to do something.  
 
To help you understand Jewish life in early Maryland, 
you have the Maryland Advertiser , a newspaper with 
articles about important issues of the day, 
advertisements from real stores, factoids about early 
Maryland life, editorials, and more. You’ll take on the 
role of reporter, trying to find out more about Jewish 
Maryland life in the 17 th -19 th  centuries. You’ll 
investigate the facts, as well as write articles and lette rs 
to the editor.  
 
One way to find out about early Maryland Jewish life is 
to meet the people who lived during these times. You 
can meet them through the documents they’ve left 
behind: letters, articles, wills, and other items. You’ll 
learn how to unlock a document’s hidden mysteries. 
You’ll reenact court dramas. These people were pioneers 
who paved the way for the large and organized Jewish 
communities across  Maryland today, in the 21 st 
century.  
  
In the end, you’ll think about what you can do for  
future  generations. What stories will you tell? What 
documents will you leave behind? What actions can  you 
do to  make your world a better place?   

The Maryland Advertiser 
All the News Under Your Nose, Since 1632 

 
 
 
 

      One Pence 

 
 
 
 

Baltimore 

Advertisement Section Advertisements can tell us a lot about 

a place and time. Compare ads from 1800 to those today. 
What did people sell back then? How about today?  Pg  19 

Growing Up, Maryland Style 
What would it be like to go to class without electricity, school 
buse s, or running water? Check out the 1827 penmanship 
book of 8-year -old Israel Cohen to get a glimpse of early school 
life. Can you write like Israel?  Pg 25 

This is Hard to Read!  
Important Guidelines for Interpreting 

Old Documents 
 
Ø In many old documents, the letter “f” 
is often used where there should be an “s.”  
 
Ø Many people used abbreviations to 
save time and paper. When you come 
across an abbreviation , read it slowly and 
use contextual clues to guess what it 
should be.  
 
Ø Many people didn’t know how to write 
and would mark their name with an “X,” 
instead of a signature.  
 
Ø Because dictionaries were not 
common, most people spelled phonetically. 
This means they spelled words as they 
sounded, not always correctly. Try 
sounding out words that you don’t know.  
 
Ø Have you ever noticed that a 
newspaper left out for a week starts to 
yellow? This is from its high acid content. 
Many old documents were printed on a 
dif ferent kind of paper today, which is why 
they don’t yellow as quickly. They were 
made from “rag” paper, which is a mixture 
of boiled down cloths. Rag paper has almost 
no acid content. Today’s papers are often 
made from wood pulp, which has a high 
acid cont ent.  

 
Ø To preserve papers, you need to keep 
them away from light, heat, and humidity.  
 
Ø Printers didn’t have computers or 
typewriters in the 1700s! How did they 
type? Every letter of a page had its own 
printing block and was set by hand. A page 
full of type  could weigh over 50 pounds!  

 
Ø Two hundred years ago, most printers 
only produced about 200 -500 newspapers a 
day. Printers would have to set each and 
every page. Then, they could only print on 
one side of the paper and had to wait until 
it dried to print on the other side.  
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Station #1 

Unlocking History’s Secrets 
American and Daily Advertiser, 1800 

 
Physical Qualities of the Document (check one or more): 
 

q  Handwritten 
q  Typed 
q  Stamps or seals 
q  Public 

q  Private 
q  Marginal Notes 
q  Rips, tears, or stains 
q  Other ___________

 
 
Helpful Hint : Use your Maryland Advertiser to help decipher the newspaper’s print.  
 

1. Locate the advertisement for the Jewish distiller, Mordecai M. Mordecai. What is 
a distiller? What is he selling?  

 
 
 
 
 

2. Find the advertisement for the Jewish importer, Reuben Etting. What is he 
selling?  

 
 
 
 
 

3. What are people selling in the other ads? What does this tell you about how 
different life was in 1800? 

 
 
 
 
 

4. What are brigs and schooners? Name one of each. 
 
 
 
 
 
5. How many ads focus on slavery? Does this surprise you?  
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Station #1 
 

Hot Off the Press! 
 

Each student will become a printer and create his or her own front page of a newspaper 
through a simple printmaking technique. 

Supplies 
 

�x Newspapers 
�x Paint or ink 
�x Styrofoam trays (can also use Styrofoam plates.) 
�x Scissors  
�x Pencils  
�x Construction Paper 
�x Unwrapped crayon 
�x Soft rubber brayers (included in the kit)  
�x Cutting board to roll the ink out on (included in the kit)  

 
Directions 

1. Cover area with newspaper for easy clean-up. 
2. Cut the edges off of the trays for a flat surface to work on.  
3. Draw the front page of the newspaper onto the tray using a pencil.  

Remember, the printe d image will appear in reverse! 
4. Place a small amount of ink on the cutting board.  
5. Roll both ways to allow the roller to evenly pick up the ink. Roll until the 

ink comes up in little "points" or until it makes a “sticky” sound.  
6. Roll away from yourself slowly - to pick up ink.  
7. Roll toward yourself quickly - to remove excess ink.  
8. Once the roller is "inked", roll onto the sytrofoam plate. You probably 

have to go through this process several times before enough ink is placed 
on the plate.  

9. Once the styrofoam plate is "inked", place construction paper on top and 
using an unwrapped crayon, rub lightly over the surface of the paper.  

10. Remove paper and set aside to dry.  
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Station #2 
 

Unlocking History’s Secrets 
Will of Henry Lazarus, 1787 

 
Physical Qualities of the Document (check one or more): 
 

q  Handwritten 
q  Typed 
q  Stamps or seals 
q  Public 

q  Private 
q  Marginal Notes 
q  Rips, tears, or stains 
q  Other ___________

 
1. Try reading the first two lines of the will. What does it say? Is it easy or difficult to 
read? 
 
 
 
 
 
2. Look at the second page of the will and find Henry Lazarus’s signature. In what 
languages does Henry Lazarus sign his name? What do you think this means?  
 
 
 
 
 
3. This will was written in 1787. Henry Lazarus died the following year. Did Henry 
Lazarus get to see the end of the Revolutionary War? What year did it end? 
 
 
 
 
 
4. What would you ask Henry Lazarus about his life? 
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Station #2 
 

Are We There Yet? 
 
 
Introduction  
The year is 1780, and you and your family live in Frederick, Maryland on the edge of the 
wild frontier. There are few Jews in the area, hardly enough for a minyan. It is almost 
time for the High Holidays, and the nearest Jewish community is in Lancaster, PA, a 
solid 89 miles away. There are no interstates or cars to get you to Lancaster. There are no 
highway signs to direct you. There won’t even be a stagecoach running there until 1799, 
and even then the journey will take a day and a half. All you have is your wagon, your 
horse, and your family. Oh, and by the way, there’s a war going on…  
 
Materials  

�x Are We There Yet? game board 
�x Are We There Yet? cards 
�x 1 pair of dice 
�x 5 Frederick Family game pieces 
 

Instructions  
1. Lay out the Are We There Yet? board game.  
2. Each player selects a family and chooses a game piece to place in 

Frederick. Each player rolls BOTH  dice, and whoever has the highest 
number goes first.  

3. For each turn, roll only ONE of the dice and go the specified number of 
spaces.  

4. Follow the instructions on the space. If it tells you to draw a card, pick up 
the card and follow its instructions. If the space tells you to draw a card 
and give to another person, then that person must follow the card’s 
instructions. Use BOTH  of the dice if the card asks you to roll. If the card 
says you perish, you are out of the game. 

5. Whoever gets to Lancaster first wins.  
 
Families: 
These are names of actual Jewish families who lived in Fredericktown during the 
eighteenth century. Each player chooses one family and uses the same colored game 
piece to play the game with.  
 

�x Lazarus Family (Blue) 
�x Levy Family  (Green) 
�x Cohan Family  (Red) 
�x Frank Family (Yellow) 
�x Bush Family (Purple) 
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Station #3 
 

Unlocking History’s Secrets 
Penmanship Exercise Book of Israel Cohen, 1827 

 
Physical Qualities of the Document (check one or more): 
 

q  Handwritten 
q  Typed 
q  Stamps or seals 
q  Public 

q  Private 
q  Marginal Notes 
q  Rips, tears, or stains 
q  Other __________

 
 
1. What does Israel keep writing over and over again? What does it mean? 
 
 
 
 
 
2. This book was written in 1827. Why do you think it has been kept for so long? 
Are there things your family has kept from when you were younger? 
 
 
 
 
 
3. Israel was only 8 years old when he wrote these words. He then dedicated the 
book to his grandfather. Why do you think he did that? 
 
 
 
 
 
4. What would you ask Israel about being a student in 1827? 
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Station #3 
 

Making Quill Pens 
 

 
Use the Unlocking History’s Secrets: Penmanship Book to explore the penmanship 
book of Israel Cohen, 1827. Israel was just eight years old when he created this book. 
When he finished, he gave it to his grandfather.  
 
After finishing with the penmanship book, get ready to make your own quill pens and try 
to write like Israel! 
 
Supplies 
 

�x Straws 
�x Scissors 
�x Paper 
�x Ink 
�x Paper towel 

 
Directions 

 
1. Flatten one end of the straw between your thumb and index finger.  
2. Cut the flattened end at an angle. 
3. Cut a small slit into the tip.  
4. Dab tip into ink and dab excess on a paper towel 
5. Try writing on paper like Israel. 

 
 Is it easy or difficult? How many times do you have to re-dip your pen into the ink?   
Try writing on different types of paper to see what effects you can achieve.  
 
Note: This exercise may be difficult for students who are left-handed. For a long time, it 
was common practice to attempt teaching left-handed students to write with their right 
hands. Everyone should attempt using the pen with their other hand.  
 
 
 
 
 
 
 
 
 
 
 



 23

Station #4 

Unlocking History’s Secrets 
Cohen Silhouette, 1840 

 
Physical Qualities of the Document (check one or more): 
 

q  Black and White 
q  Color 
q  Printed 
q  Hand-made 

q  Realistic 
q  Stained, ripped, or torn 
q  Writing 
q  Other_____________

 
 

1. What is going on in this picture? 
 
 
 
 
 

2. What is the little girl holding? 
 
 
 
 
 

3. What is the setting for this silhouette? 
 
 
 
 
 

4. Before photography became standard, silhouettes were an easy way to have a 
portrait made. How is this silhouette like a photograph? 

 
 
 
 
 

5. How is it different? 
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