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Paving Our Way: Early Maryland Jewry, 1632-1845
Note to Teachers

Grades3-5

This outreachkit is intendedto bring a pieceof the museuminto your classroom. A
uniqueaspectof the museumexperiences its ability to conveyhistory throughthe
archivescontainedwithin its collection. Studentshavethe opportunityto become
engagedn the storiesbehindthe archivesthemselvesaswell asthe periodin history
from which they came. Containedwithin this kit, you will find reproductians of objects,
images,anddocumentsrom the mid 17" to early 19" centuries Throughtheseartifacts,
studentswill learnhow to readandinterpretprimary sourcematerials. Theywill think
aboutthe practiceof collecting andenrichtheir understandingf local Jewishhistory, as
theylearnaboutvariousaspectf Jewishlife in colonial andfederalMaryland.

This kit hasthreesections:Exploring Their Lives: Using Primary Sources,The Trials and
Tribulations of the Toleration Act, and The Fight for the JewBiIll. Thekit includes
reproductionsof importantlegislative documentsandnewspapearticlesaswell as
personalmemorabilia,suchaspaintingsandnotebooks. The paintingsanddocuments
arereproductionsfrom the archivesof the JewishMuseumof Maryland, American
JewishHistorical Society,the Maryland Historical Society,andthe Maryland State
Archives. The studentscancarefully handleall objects,images,anddocuments.

Thekit hasseveralmain objectives:

x To explorethe national celebraion of the 350" anniversaryof Jewsin
America

X To familiarize studentswith colonial andfederalMaryland life

To presentstudentswith the opportunityto interprethow Jews

experienceccolonial andfederallife in Maryland

To compareandcontrastJewishand Americanidentities

To introduceimportantdocumentsof the Maryland legislature

To introducestudentgo the conceptsof objectbasedearning

To teachstudentshow to interpretmaps,paintings,anddocuments

To engagestudentswith primary sourcematerials

To encouragestudentso exploretheir own lives

To understandhe origins of modernMaryland Jewishlife

x

X X X X X X X

Kit activities are organizedaccordingto time periodsandlegislationthat correspondo
significant changein Maryland andJewishlife. Eachlessonplanincludesobjectives,a
teacher’sguide, backgroundnformation, casestudies,andstudentactivity sheets.
Severalimages,documentsandobjectsare often groupedtogether.Any suppliesneeded
arelisted in eachlessonplan.
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Thekit is organizedthematically.A timeline is alsoincluded.You maywish to guidethe
entire classthroughtheseactivities or divide the classinto severalgroupsandrotatethem
through*“stations” of early Maryland Jewry. For teacherswith limited time for these
lessonspleasereview the suggestedessonplans.Pleaseseethe kit inventory list for an
explanationof all images,objects,documentsand supportingmaterials.

We hopethatyou will find this kit engagingandenjoyable.The educationstaff welcomes
your commentsandevaluationof this kit. Pleasefeel freeto contactuswith any
questionscommentsor problemsyou may have.

LaurenSilberman DeborahCardin

Educationand ProgrammingCoordinator EducationDirector
410.732.640Qxt. 29 410.732.6400ext. 36
Isilberman@jewishmuseummd.org dcardin@jewishmuseummd.org
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MSDE Voluntary Social Studies Standards

Grade Level: This kit is recommendedor grades3 — 5. It canbe modified for additional
grades.

Grade 3

4.4. Explain the rights andresponsibilitiesof beinga memberof the schoolandthe
community.

a. Describethe responsibilitiesof beinga goodcitizen suchasvoting, beinginformed,
following laws, participatingin governmentandvolunteering.(JewBill)

Grade 4

1.2. Explain the significanceandchronologyof key historical eventsduring early
settlementin Maryland usinga variety of primary andsecondarysources(Timeline,
Exploring, Toleration Act)

2.1. Locateplacesanddescribethe humanand physicalcharacteristicoof thoseplaces
usinggeographidools.

a. Describegeographiccharacteristicof Maryland usingmaps.(Exploring)

3.2. Analyze the documents anddemocraticideasthat developedn the Maryland
Colony.

a. Analyze how colonial law influencedindividuals in Maryland andother colonies
suchasIndenturedservantscontracts,ToleranceActs of 1649, Maryland State
Charterof 1641.(Toleration Act)

b. Describehow Maryland StateConstitutionincluded democraticprinciplesand
values.(JewBill)

5.3. Describecultural characteristicof variousgroupsof people.

a. ldentify different religious, economic,andethnic groupsthat migratedto the
Maryland colony. (Exploring)

b. Describethe similarities anddifferenceof religious, ethnic,andeconomicgroups
during colonial Maryland (Exploring)

Grade 5
1.3. Analyzethe growth anddevelopmeniof Colonial America usinga variety of primary
andsecondarysources.

a. Describethereligious, political, andeconomicmotivesof individuals who
migratedto North America andthe difficulties they encountered(Exploring )

2.1. Locateplacesanddescribehumanand physicalcharacteristicof thoseplacesusing
geographidools. (Exploring)
4.4. Describethe rights andresponsibilitiesof beinga citizen of the United States.

a. Describeresponsibilitiesassociatedvith certainbasicrights of citizens,suchas
freedomof speechyeligion, andpress,andexplain why theseresponsibilities are
important. (Toleration Act, JewBill )

5.3. Describeand comparecultural characteristicof variousgroupsof peoplein the
American Experience.
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a. ldentify different religious, economic,andethnic groupsthat migratedto the
Americancolonies. (Exploring)
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Suggested_essonPlansfor Teachers

Dependinguponyour own time constraints you may wish to useonly partsof the
providedcurricular materials.The following lessonplansareintendedto help you
implementthis kit in away thatwill bestfit your needs Pleasenotethatwe have
included extensiveresourcematerialsfor you to useat your discretion. Theseadditional
sheetsareincludedasbackgroundmaterialfor variouspeopleandideasthat arisewithin
the contextof the early Maryland Jewishexperience We recommendhat you provide
everystudentwith acopy of the newspapebeginningeachsection,which servesasa
studentintroduction. The lessonsoutlined hereare meantassuggestiononly. We
welcomeyour input aboutwhat works bestin your classroom.

Thefirst section,Exploring Their Lives: Using Primary Sources will last
approximately60 minutes.While it is recommendedo beginwith this section,each
sectionis designedo standon its own.

Both the sections,The Trials and Tribulations of the Toleration Act andThe Fight
for the Jew Bill lastapproximately25 minuteseach.

© The JewishMuseumof Maryland, 2005 8



Early Maryland Timeline (1632— 1845)
1632- King Charlesl of EnglandgrantsCecillius Calverta charterfor the colony of
Maryland. Calvertnamesthe colony TerraMaria, or Maryland, in honorof Queen
HenriettaMaria. Calvert, a Catholic, establishesVaryland asa havenfor Catholics
persecutedn England.

1633- Two Englishships,the Ark andthe Dove, arrive in Maryland. LeonardCalvert
travelsonthe Ark andbecomedVaryland’s first governor.

1634- St. Mary’s City is thefirst city establishedn Maryland andthe fourth permanent
Englishsettlementin America. St. Mary’s City becomedMaryland’sfirst capital city.
Today,it is Annapolis.

1649- Maryland passeghe Act ConcerningReligion, alsoknown asthe Toleration Act.
- Puritansestablishthe city of Providencewhich later becomesAnnapolis.

1654 -Twenty threeJewsarrive in New Amsterdam(later New York) establishingthe
first Jewishsettlementn North America.

1656- JacobLumbrozo,a Jewishdoctor,comesto Calvert County. He is thefirst known
Jewin Maryland.

1658- Lumbrozois put ontrial for violating the Toleration Act. He is not convicted.
1664- Slaverybecomedegalin Maryland.

1692- William andMary becomeKing and Queenof England.Theyrequireall English
citizensto becomemembersof the Anglican Church.The Toleration Act is repealedand
oppressiortowardsCatholicsbegins.

1695- AnnapolisbecomedMaryland’s new capital city.

1727- The Maryland Gazettenewspapeis founded.

1729- Baltimore is founded.

1742- Jewishresidents Henry Lazarusand Levy Cohen,establishone of Frederick’s
first businessesTheir storeis called Henry Lazarusand Companyandsellsgeneral

merchandise.

1748- IsaacNavarro,a SephardicJew, beginsa chocolateand snuff businessn
Annapolis.Navarroplacesanadin the Maryland Gazette

1761- King Georgelll is crownedking of England.
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1762 MosesMordecai,a Jewishmerchantbeginsa businessn Annapolis. He sells
buttons,needlesshoebuckles,andtobacco.

1771-1776 Englandlevies heavytaxeson the coloniststo help payfor its expensesn the
SevenYearsWar. The colonistsprotestthat the taxesare oppressive The British refuse
to lighten taxeson the colonists. The American Revolution begins.

1773 BenjaminLevy is the first Jewto settle permanentlyin Baltimore. Levy opensa
storeon Market Street. He sellswines, spices,corks, tea, coffee, chocolate bucketsand
pails, salmon,beef, blankets,rugs,hats,andumbrellas.The ad he placesin the Maryland
Journal and Advertiseris the largestadin the paper.

1774 In responsdo hefty taxeslevied againsttea, SamuelAdamsand PaulRevereleada
groupof colonists,disguisedasNative Americans,onto British shipsandthrow over all
its teainto the Bostonharbor.

1774 Thetealadenship, PeggyStewart is burnedin Annapolisharbor.

July 4, 1776 The ContinentalCongresgssuesthe Declarationof Independencef-our
Marylanderssignthe Declarationof Independence.

1776 The Maryland StateConstitutionis ratified. Article 33 of the Maryland State
Constitutiongrantsfreedomof worshipto all Christians.This endsCatholic oppressionn
Maryland. The Maryland StateConstitution prohibits Jewsandother non-Christiansfrom
holding public office.

1780 Widowed ShinahSolomonEtting movesher family to Baltimore from
Pennsylvaniaand opensa boardinghouséfor gentleman.”

1781- The British surrenderat the Battle of Yorktown.

1783 Annapolisbecomeghe temporarycapital of the United Statesof America.
Annapolisservesasthe nation’s capital until August1784.

1784 Congresgatifies the Treaty of Parisin the Maryland StateHousein Annapolis.
Thetreaty establishegpeacebetweenEnglandand America, officially recognizing
Americanindependence.

1784— Judith Cohenmovesherfamily to Baltimore from Virginia becauseMaryland
collegesareopento studentsof all religiousbackgrounds.

1788 Maryland becomedhe seventhstateto ratify the United StatesConstitution.

1789 The United StatesConstitutionis acceptedoy all statesin the United States.
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1791- TheBill of Rightsis ratified by the United States The Bill of Rightsguaranteesll
Americansfreedomof speechandfreedomof religion.

1791- Maryland donatedand for the establishmenbf nation’s capital, WashingtonD.C.

1797- SolomonkEtting, a Baltimore Jew, petitionsthe Maryland StatelL egislatureto
abdish therequirementof an oath of faith in Christianity to practicelaw, becomea
commissionedbfficer, or hold public office in Maryland. His bid fails.

1798- The Baltimore IndependenBlues CompanyelectsLt. ReubenEtting astheir
Captain.However,the staterequiredChristian oath preventshis commission.

1801~ PresidenfThomasJeffersonappointsReubenEtting asU.S. Marshall for the
District of Maryland. This is thefirst federalappointmentof a Jew.

1812 Americafights the British to assertits navigationrightsin the War of 1812

1814 The British burn WashingtonD.C. andthenbombardFort McHenry in the Battle
of Baltimore. SeveralJewsfight with a militia at Fort McHenry. FrancisScottKey writes
The Star SpangledBannerafter seeingthe flag of Fort McHenry flying after the Battle of
Baltimore.

1818 ThomasKennedy,a Maryland StateLegislator,championsthe rights of the Jewsof
Maryland. He introducesthefirst draft of the “Jew Bill”. The bill doesnot pass.

1826- The“Jew Bill” is passedn the Maryland StateLegislature. The bill givesJews
full rights ascitizensof Maryland. It doesnot amendthe Maryland StateConstitution.

1827- Two Jews,JacobCohenand SolomonEtting, are electedasmembersof the
Baltimore City Council.

1829 Nidchei Yisrael (the Scatteredof Israel)is thefirst Jewishcongregationn
Marylandto obtainalegal charter. It is largely a congregationof AshkenazicJews
originating from Germany.It becomesknown asBaltimore HebrewCongregation.

1845 Nidchei Yisrael builds thefirst synagoguen Maryland, now known asthe Lloyd
StreetSynagogue.
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Using Primary Sources

Primary sourcedocumentgrovide unique opportunitiesfor your studentgo explorean
arrayof historical topicsfrom aunique perspective. While textbooksprovide second
handinformation abouta particular periodin time, primary sourcedocumentsshare
eyewitnessaccountsof a specific eventby participantswho often havefirst-hand
knowledgeof whattranspired.

This kit includesseveralreproducedorimary and secondarysourcesaboutMaryland
Jewishlife in the colonial andfederalperiod.

Primary Source— materialthatis contemporaryto the time periodin question. It can
takethe form of aletter, journal entry, newspaperticle, map, taperecording,
photograph,or manuscript. A documentcreatedby anindividual who actually sawor
participatedin aneventoften shareghatindividual’'s impressionsof whattook place.
Otherforms of primary sourcematerialsinclude legal documentssuchascitizenship
papers passportsandship manifests. While thesekinds of documentsareaccountsof an
event,they were createdduring the time period and canhelp us constructwhat life was
like atthattime.

Secondary Source— adocunentcreatedby someonevho wasnot presentwhenthe
eventtook place. Secondarysourcesoften provide ananalysisof a primary source.

As you introduceprimary sourcematerialsto your studentsaskthemthe following basic
guestions:

Whattype of souce areyou examining?

Whenwasit created?

Who createdit?

Did this personhavefirst-handknowledgeof the event,or did he or sherecordwhat

otherssawor heard?

Why do you think it wascreated?Whatis its purpose?

X Are thereanydistinguishingmarks or featureson it (corrections,notesin margins,
etc.)?

X Whatcanwe tell aboutthe personwho createdthis sourceby readingit?

X Whatdoesit tell usaboutthetime periodthatis beingstudied?

X Is this sourcemeantto be public or private? How canyou tell?

X X X X

X

Studentsshouldalsobe askedto give their opinionsaboutthe validity of the document:

X Is this sourcean accuraterepresentatiorof the time periodin question? Why or why
not?

X Shouldoneperson’sopinionsaboutatime period be acceptedasthe onetrue version
of what happened?

X Whataresomethingsthat could lead a personto write whatis recordedin this
source?
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X
X

Are thereany questiondeft unansweredy this source?
If you could askthe authorany questionswhatwould they be?

To assistyou, we haveincludeda documentanalysisworksheetentitled, Unlocking
History’s Secretswhich helpsstudentsunderstandhe basicsof any document.This
worksheetis includedin eachlessonplan.

After completingthis kit, you maywish to bring your classto the JewishMuseumof
Marylandto explore primary andsecondarysourcedocumentsn the archives.
Othertopicsthat areexploredin the archivesof the JewishMuseumof Maryland include:

X

x

X X X X

Early history of Jewsin Maryland— The JewBill

Papersbelonging to prominentMaryland Jews— HenriettaSzold, Aaron Friedenwald,
andothers

Immigration history — ship manifests naturalizationpapers

Genealogy- family researctsources

Jewishmilitary involvement

Zionism — HenriettaSzold papersHarry Greensteinpapers

Web sitesthat explore using primary sourcesn the classroom:

X
X

www.nara.gov— National Archives site, reproductionof documentsjessonplans
www.ohiohistory.org/resource/teachers/primary.htmlOhio Historical Society,
lessonplans

http://memory.loc.goy - American Memory Collection — lessonplanson using
primary sourcesandimmigration history

http://fisher.lib.virginia.edu/census/ Censusbrowser
http://scriptorium.lib.duke.edu/scriptorium/about.htrat Digital Scriptorium, Duke
University
http://www.archives.state.al.us/teacher/psources.shtllabamaDepartmentof
Archives andHistory

www.loc.gov — Library of Congress
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Lessodne
ExploringheiLivestUsingPrimar§pources
TeacheGsiide

N

Materials Neededfor this Lesson

Includedin this Kit:

Primary SourceReproductiongor eachstation

Exploring Their Lives Newspapetto makecopiesof for eachstudent
Unlocking History’s Secretsnvorksheetso makecopiesof for eachstudent
Generalinstructionsfor eachstation

Backgroundinformation for the teacher

Ink brayer, inks, andboardfor Station#1

Gameboardandpiecesfor Station#2

Ink bottle for Station#3

ONoOGhwWNE

Not Included:
1. Art suppliesfor eachstation:

X Newspapers x Chair

x Styrofoamtrays(canalsouse X Studentto model
Styrofoamplates.) x Lampfor making shadowof

X Scissors model's head

x Pencils X Largesheetsof black paper

x ConstructionPaper X Tape

x Unwrappedcrayon X White crayons

X Straws X Gluesticks

x Paper x Otherconstructionpaper

x Papertowel
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Exploring Their Lives: Using Primary Sources
Teacher’s Guide

Overview:

This sectionwill focuson teachingstudentshow to distinguishbetweenprimary and
secondarysourcesandhow to interpretthem. Studentswill learnaboutdifferent typesof
primary sourcedocumentsandthe information they provide aboutspecific historical time
period,individuals, andevents.

Primary Source Reproductions:

X
X
X
X

AmericanandDaily Advertiser,1800
Will of Henry Lazarus,1778
PenmanshiBook, Israel Cohen,1827
CohenFamily Silhouette,1840

Student Materials:

X X X X X X

EverydayLife Newspaper
Unlocking History’s Secrets
StationSheet#1: ClassNewspaper
StationSheet#2: Are We ThereYet?
Station Sheet#3: Quill Pens
StationSheet#4: Silhouettes

Supplemental Materials:

X
X
X
X

Backgroundinformation

Biographyof Henry Lazarus
Biographyof Etting and CohenFamilies
Suggestedictivities

LessonPlan Preparation:

o o

1. Reviewall supplementarymaterial.
2.
3. Make copiesof the Maryland Advertiserfor eachstudentto review. *Pleasenote

Setthe classup into four stationsfollowing the instructionson eachStation Sheet

that this is a fictional newspaper.Spendafew minutesdiscussingwhattopics
the newspapeis addressingandansweringany questionsstudentamay have.
Eachgroupwill spend10 minutesat eachstation.Theywill first usethe
Unlocking History’s Secretworksheetto explorethat station’s primary source
reproduction.Afterwards, theywill follow the instructionsto either makea craft
or participatein anengagingactivity relatedto the primary sourcereproduction.
After ten minutes,eachgroupwill moveto the next station.

Reviewwith studentswvhatthey havelearnedfrom eachstationandanswer
questions.
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TheMarylandAdvertiser

Baltimore

All theNewsInderYoumMNoseSincd 632  Oneence

Pavin@urWay:theJewsfEarlyMaryland

Maryland - Imagine living in Maryland in the late
1700s. Your state is a part of a brand new country
called America. There is an amazing document called
the Constitution giving you all sorts of freedoms. You
could even become president of this new nation!
However, because you are living in Maryland, many of
these freedoms have been restricted. Why? Because you
are Jewish. You realize this is not fair, and you decide
to do something.

To help you understand Jewish life in early Maryland,
you have the Maryland Advertiser , a newspaper with
articles about important issues of the day,
advertisements from real stores, factoids about early
Maryland life, editorials, and more. You'll take on the
role of reporter, trying to find out more about Jewish
Maryland life in the 17t-19t centuries. You'll

investigate the facts, as well as write articles and lette rs
to the editor.

One way to find out about early Maryland Jewish life is
to meet the people who lived during these times. You
can meet them through the documents they've left
behind: letters, articles, wills, and other items. You'll
learn how to unlock a document’s hidden mysteries.
You'll reenact court dramas. These people were pioneers
who paved the way for the large and organized Jewish
communities across Maryland today, in the 21st
century.

In the end, you'll think about what you can do for
future generations. What stories will you tell? What
documents will you leave behind? What actions can you
do to make your world a better place?

Advertisem&dctiondvertisements can tell us a lot about

a place and time. Compare ads from 1800 to those today.
What did people sell back then? How about today? Pg19

Growingp, MarylandStyle

What would it be like to go to class without electricity, school
buse s, or running water? Check out the 1827 penmanship
book of 8-year-old Israel Cohen to get a glimpse of early school
life. Can you write like Israel? Pg25

ThigsHardtoRead!
ImportarGuidelindsrinterpreting
OldDocuments

0] In many old documents, the letter “f’
is often used where there should be an “s.”

%] Many people used abbreviations to
save time and paper. When you come
across an abbreviation , read it slowly and
use contextual clues to guess what it
should be.

/] Many people didn't know how to write
and would mark their name with an “X,”
instead of a signature.

%] Because dictionaries were not
common, most people spelled phonetically.
This means they spelled words as they
sounded, not always correctly. Try
sounding out words that you don't know.

0] Have you ever noticed that a
newspaper left out for a week starts to
yellow? This is from its high acid content.
Many old documents were printed on a
dif ferent kind of paper today, which is why
they don't yellow as quickly. They were
made from “rag” paper, which is a mixture
of boiled down cloths. Rag paper has almost
no acid content. Today's papers are often
made from wood pulp, which has a high
acid cont ent.

0] To preserve papers, you need to keep
them away from light, heat, and humidity.

(/] Printers didn't have computers or
typewriters in the 1700s! How did they
type? Every letter of a page had its own
printing block and was set by hand. A page
full of type could weigh over 50 pounds!

/] Two hundred years ago, most printers
only produced about 200 -500 newspapers a
day. Printers would have to set each and
every page. Then, they could only print on
one side of the paper and had to wait until

it dried to print on the other side.




Station #1
Unlockinglistory’Secrets
American and Daily Advertiser, 1800

PhysicalQualities of the Document(checkoneor more):

q Handwritten q Private

q Typed g Marginal Notes

q Stampsor seals g Rips,tears,or stains
q Public q Other

HelpfulHint: Useyour MarylandAdvertiseab help decipherthe newspaper'grint.

1. Locatethe advertisemenfor the Jewishdistiller, MordecaiM. Mordecai.Whatis
adistiller? Whatis he selling?

2. Findthe advertisementor the Jewishimporter, ReubenEtting. Whatis he
selling?

3. Whatarepeopleselling in the otherads?What doesthis tell you abouthow
differentlife wasin 18007

4. Whatarebrigs andschoonersNameoneof each.

5. How manyadsfocuson slavery?Doesthis surpriseyou?
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Station #1

Hot Off thePress!

Eachstudentwill becomea printer andcreatehis or her own front pageof anewspaper

Supplies

X X X X X X X X X

Directions

wn e

oA

© N o

9.

througha simple printmaking technique.

Newspapers

Paintor ink
Styrdoamtrays(canalsouseStyrofoamplates.)
Scissors

Pencils

ConstructionPaper

Unwrappedcrayon

Soft rubberbrayers(includedin the kit)

Cutting boardto roll the ink out on (includedin the kit)

Coverareawith newspapefor easyclearup.

Cut the edgesoff of the traysfor aflat surfaceto work on.

Draw the front pageof the newspapento the tray usinga pencil.
Remember, the printe d image will appear in reverse!

Placea small amountof ink on the cutting board.

Roll bothwaysto allow theroller to evenly pick up theink. Roll until the
ink comesupin little "points” or until it makesa “sticky” sound.

Roll awayfrom yourselfslowly - to pick up ink.

Roll toward yourselfquickly - to removeexcessnk.

Oncetheroller is "inked", roll onto the sytrofoamplate.You probably
haveto go throughthis processseveraltimes beforeenoughink is placed
ontheplate.

Oncethe styrofoamplateis "inked", placeconstructionpaperon top and
usinganunwrappedcrayon,rub lightly overthe surfaceof the paper.

10. Removepaperandsetasideto dry.
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Station #2

Unlockinglistory’Secrets
Will of Henry Lazarus, 1787

PhysicalQualities of the Document(checkone or more):

q
q
q
q

Handwritten
Typed
Stampsor seals
Public

q
q
q
q

Private

Marginal Notes
Rips, tears,or stains
Other

1. Try readingthefirst two lines of thewill. Whatdoesit say?Is it easyor difficult to

read?

2. Look at the secondpageof thewill andfind Henry Lazarus’ssignature.In what
languagesioesHenry Lazarussign his nameWhat do you think this means?

3. Thiswill waswritten in 1787.Henry Lazarusdied the following year.Did Henry
Lazarusgetto seethe endof the RevolutionaryWar? Whatyeardid it end?

4. Whatwould you askHenry Lazarusabouthis life?
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Station #2

AreWeTher¥et?

Introduction

Theyearis 1780,andyou andyour family live in Frederick,Maryland on the edgeof the
wild frontier. Therearefew Jewsin the area,hardly enoughfor aminyan It is almost
time for the High Holidays, andthe nearestlewishcommunityis in LancasterPA, a
solid 89 miles away. Thereareno interstatesor carsto getyou to Lancaster.Thereareno
highway signsto direct you. Therewon’t evenbe a stagecoachunningthereuntil 1799,
andeventhenthe journeywill takeadayanda half. All you haveis your wagon,your
horse,andyour family. Oh, andby the way, there’sawar goingon...

Materials
x Are WeThereYet?gameboard
x Are WeThereYet?cards
x 1 pair of dice
x 5 FrederickFamily gamepieces

Instructions

1. Layoutthe Are WeThereYet?boardgame.

2. Eachplayerselectsafamily andchoose a gamepieceto placein
Frederick.Eachplayerrolls BOTH dice, andwhoeverhasthe highest
numbergoesfirst.

3. Foreachturn, roll only ONE of the dice andgo the specifiednumberof
spaces.

4. Follow theinstructionsonthe spacelf it tells you to draw a card, pick up
the cardandfollow its instructions.If the spacetells you to drawa card
andgive to anotherperson thenthat personmustfollow the card’s
instructions.UseBOTH of thediceif the cardasksyouto roll. If the card
saysyou perish,you areout of the game.

5. Whoevergetsto Lancasteffirst wins.

Families:

Thesearenamesof actualJewishfamilies who lived in Fredericktownduring the
eighteenthcentury.Eachplayerchoosesnefamily andusesthe samecoloredgame
pieceto play the gamewith.

LazarusFamily (Blue)
Levy Family (Green)
CohanFamily (Red)

FrankFamily (Yellow)
BushFamily (Purple)

X X X X X
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Station #3

UnlockinHlistory’Secets
Penmanship Exercise Book of Israel Cohen, 1827
PhysicalQualities of the Document(checkone or more):

Handwritten Private

q q
q Typed g Marginal Notes
q Stampsor seals q Rips,tears,or stains
q Public q Other
1. What doeslsraelkeepwriting over andover again?Whatdoesit mean?

2. This book waswritten in 1827.Why do you think it hasbeenkeptfor solong?
Are therethingsyour family haskeptfrom whenyou wereyounger?

3. Israelwasonly 8 yearsold whenhewrote thesewords. He thendedicatal the
bookto his grandfather Why do you think he did that?

4. Whatwould you asklsraelaboutbeinga studentin 18277
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Station #3

MakingQuill Pens

Usethe Unlocking History’'s Secrets:PenmanshipBook to explorethe penmanship
book of Israel Cohen, 1827.Israelwasjust eight yearsold when he createdthis book.
Whenhefinished, he gaveit to his grandfather.

After finishing with the penmanshigook, getreadyto makeyour own quill pensandtry
to write like Israel!

Supplies

Straws
Scissors
Paper

Ink
Papertowel

X X X X X

Directions

Flattenoneendof the strawbetweenyour thumbandindex finger.
Cut the flattenedendat anangle.

Cutasmallslit into thetip.

Dabtip into ink anddabexcesson a papertowel

Try writing on paperlike Israel.

aprwDOPE

Is it easyor difficult? How manytimesdo you haveto re-dip your peninto the ink?
Try writing on different typesof paperto seewhat effectsyou canachieve.

Note: This exercisemay bedifficult for studentswvho areleft-handed.For along time, it

wascommonpracticeto attemptteachingleft-handedstudentso write with their right
hands.Everyoneshouldattemptusingthe penwith their otherhand.
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Station #4

Unlockinglistory’Secrets
Cohen Silhouette, 1840

PhysicalQualitiesof the Document(checkoneor more):

q
q
q
q

Black andWhite q
Color q
Printed q
Hand-made q

Whatis goingonin this picture?
Whatis thelittle girl holding?

Whatis the settingfor this silhouette?

Realistic

Stained ripped, or torn
Writing

Other

. Before photographybecamestandard silhouetteswere an easyway to havea

portrait made.How is this silhouettelike a photograph?

How is it different?
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